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Abstract 
 
Exploring the Influence of the Pre-Departure Orientation on the Undergraduate 
International Students’ Cultural and Academic Adjustment at Drexel University:  
The Example of Students from China 
Angela Jeon-Huh 
Drexel University, May 2015 
Chairperson: W. Edward Bureau, Ph.D. 
The purpose of this phenomenological study was to describe undergraduate 
Chinese international students’ experiences during and subsequent to participation in the 
Drexel Preview, a pre-departure orientation.  Thirteen undergraduate international 
students from China who attended the Pre-Departure Orientation in Shanghai and Beijing 
(the Drexel Preview) participated in semi-structured interviews to identify the kinds of 
influences the Drexel Preview had on their cultural and academic adjustment at the 
university.  Data gathering sought to answer three research questions: (a) How do 
undergraduate Chinese international students at Drexel University describe their 
experiences with the Drexel Preview?  (b) How do these undergraduate Chinese 
international students describe their academic and cultural transitions into Drexel 
University?  (c) What have undergraduate Chinese international students experienced that 
is beneficial to them through their participation in the Drexel Preview?  
The six key findings emerged from the dataset were: (a) prefers United States 
higher education, (b) impression of United States higher education, (c) initial concerns 
before attending the Drexel Preview, (d) the Drexel Preview was helpful, (e) initial 
adjustment struggles after arriving in the United States, and (f) means used to overcome 
initial adjustment struggles.  Through a process of subsuming these themes, four major 
key results became apparent: (a) Chinese international students’ understanding and 
expectations of United States culture and higher education system prior to attending the 
Drexel Preview, (b) Chinese international students’ initial concerns prior to attending the 
Drexel Preview, (c) experiences of Chinese international students’ participation in the 
Drexel Preview, and (d) Chinese international students’ cultural and academic adjustment 
during the first year at Drexel University. 
Stemming from the six key findings and four results of this research study, the 
researcher made recommendations for providing an influential orientation program that 
alleviates potential adjustment issues.  The three major recommendations for this research 
study are: (a) develop comprehensive pre-departure virtual information and cost efficient 
pre-departure orientation program internationally, (b) deliver fall orientation that 
primarily focuses on engaging students socially by providing activities and opportunity to 
make connections, and (c) provide transitional courses that enhance international and 
global competencies.  
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Chapter 1: Introduction to the Research 
Introduction to the Problem 
In the past twelve years, attention to the enrollment of international students in 
higher education institutions in the United States has grown exponentially, corresponding 
to the growth in numbers of international students.  Universities, such as Drexel 
University, have implemented pre-departure orientations to help international students 
transition to academic and cultural norms that vary from those of their native countries.  
Attempting to understand the international students’ experiences with these programs 
begins with contextualizing them in the growth in numbers of international students and 
the cultural and academic challenges they face.  Because this research focuses on Drexel 
University’s pre-departure program for students from China, the focus is on Chinese 
international students.   
Student Exchange Visitor Program (SEVP; 2014) reported the number of 
international students in the United States is approximately 966,333.  Data reflect that out 
of the 966,333 international students, roughly 725,320 international students are from 
East Asia, of which 270,684 are from China.  Yan and Berliner (2009a) explained that 
China has made deliberate and strategic decisions to encourage international education 
and technological exchanges.  Prior to 1978, there were very few Chinese international 
students in the United States (Yan & Berliner, 2009a).  However, with the financial and 
political support from the Chinese government, the number of Chinese international 
students in the United States grew to approximately 20,030 in 1988; this figure doubled 
by 1993 and tripled by 2003 (Yan & Berliner, 2009a).  The growth of Chinese 
  
2 
international students is possible because “the government of the People's Republic of 
China aggressively promoted modernization through international scholarly and 
technological exchanges” (Yan & Berliner, 2009a, p. 4). 
Yan and Berliner’s (2009b) study confirmed that Chinese international students 
expressed their struggles around two major factors, culture and academics.  They stated, 
“The most frequently mentioned academic stressors are adjustments to American 
academic settings, language barrier, and student-advisor relationship” (p. 180).  Yan and 
Berliner (2009b) noted that the reason Chinese international students experience such 
high levels of stress around cultural and academic adjustments may be due to the fact that 
“Chinese students’ critical concerns about academic excellence are rooted in Chinese 
traditional cultural values which emphasize education and hard work” (p. 10).  Chinese 
international students come from a country that is “fundamentally different in language, 
culture, social structure, and political ideology and coming from a country that was 
isolated from the rest of the world for almost a quarter of a century” (Yan & Berliner, 
2009a, p. 4). 
Chinese international students’ struggles in academic adjustment usually stem 
from misguided preparation provided by K-12 schools and college preparation agencies 
when they are preparing for admission into universities in the United States.  Programs 
focus more on developing students’ writing and reading skills and less on their listening 
and speaking skills (Zhang & Hagedorn, 2011).  This is a significant problem, according 
to Kim (2006), because since the 1980s, the higher education system in the United States 
has transitioned to dialogue and discussion-based pedagogies, placing increasing 
importance on active participation in the classroom. 
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Historically, Chinese international students have scored very high on their 
admission examinations, such as Test of English as a Foreign Language (TOEFL) and 
Test of English for International Communication (TOEIC).  Educational Testing Service 
(ETS; 2012) reported that Chinese international students were recognized as excellent 
takers of TOEFL and TOEIC.  Zhang and Hagedorn (2011) confirmed that Chinese 
international students typically score very high on the TOEFL examination and reported 
that their level of English is proficient.  “The Chinese students were confident in their 
English abilities. None of them reported their English as poor” (Zhang & Hagedorn, 2011, 
p. 9). 
Despite the Chinese international students’ TOEFL results, the majority of 
Chinese international students generally struggle culturally and academically during their 
first two years of college.  Zhang and Hagedorn (2011) found through their study that as 
a result, many Chinese international students are placed on academic probation during 
their first or second year of college.  Acknowledging this problem, United States higher 
education institutions such as Drexel University have implemented pre-departure 
orientation programs. 
In May 2013, Drexel University formed a team to deliver an unprecedented pre-
departure orientation to the perspective Chinese international students who were 
confirmed to enroll in September 2013 at Shanghai and Beijing, China.  This pre-
departure orientation, named the “the Drexel Preview,” was developed to increase the 
awareness of the cultural differences between United States and China and to 
demonstrate an acknowledgment of the demands of the increasing number of 
international undergraduate and graduate international students from China.  More 
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importantly, the Drexel Preview was established in hopes of reducing the increasing 
number of Chinese international students being placed on academic probation status.  In 
2012-2013 alone, there was a significant increase in the number of Chinese international 
students on academic probation due to difficulty with the language and the American 
teaching methods. 
To shape the orientation, the Drexel Preview team interviewed Chinese 
international students at Drexel, asking them, “If Drexel has offered an orientation 
session in your home country, what would you have liked to know more about before 
coming to the US?”  The answers given by the students were as follows: academic 
expectations, American culture, American teaching methods, billing and tuition, 
counseling and mental health, dorm life, employment regulations in the U.S., financial 
aid, healthcare in the U.S., insurance, immunization policy, Philadelphia, off-campus 
housing, social customs in the U.S., student conduct, visa regulations, and other.  
Based on the gathered information, one of many goals of the Drexel Preview was 
to prepare the Chinese international students and their families for the Drexel experience.  
The agenda of the program included the following: Welcome Reception, Success, 
American Style, Open Discussion with Parents, 8 Steps to Becoming a Successful 
Student, The Drexel Student Experience, Introduction to Billing/Financing and FERPA, 
Finding the Best English Class for You, Visa Information & Maintenance, Co-op, The 
Role of Academic Advisors, and Classroom Simulations.  The Drexel Preview was 
created to help Chinese students transition effectively to their university experience on 
the main campus in Philadelphia.  Yet, little is known about how they experience the pre-
departure orientation.   
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Statement of the Problem to Be Researched 
Little is known, in general, about how the Chinese international students speak of 
pre-departure orientations, particularly the Drexel Preview, which purports to improve 
the students’ cultural and academic adjustment during their first year at the University. 
Purpose and Significance of the Problem 
The purpose of this phenomenological study was to describe undergraduate 
Chinese international students’ experiences during and subsequent to participation in the 
Drexel Preview, a pre-departure orientation.  There is a growing need to respond to an 
ever-increasing number of international undergraduate student populations within 
colleges in the United States.  However, many international undergraduate students, 
especially undergraduate Chinese international students, are demonstrating signs of 
struggling to adjust to the culture and the academics in the colleges of the United States, 
especially during their first year of college.  According to Hung and Hyun (2009), 
international students from East Asian countries face greater challenges in adjusting to 
the western academic systems compared to international students from western countries.  
It is because East Asian countries are known to have “Confucian transition and 
collectivism and they speak languages unrelated to Indo-European languages” (Hung & 
Hyun, 2009, p. 341). 
Boening and Miller (2005) explained in their research, “orientation programs are 
designed to ease the transition of new students into their collegiate environments” (p. 41).  
While this is tacitly believed, there is minimal research to support this; therefore, it is 
important to explore the Chinese international students’ experiences in participating in 
the pre-departure orientation, the Drexel Preview. 
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Research Questions Focused on Solution Finding 
1. How do undergraduate Chinese international students at Drexel University 
describe their experiences with the Drexel Preview? 
2. How do these undergraduate Chinese international students describe their cultural 
and academic transitions into Drexel University? 
3. What have undergraduate Chinese international students experienced that is 
beneficial to them through their participation in the Drexel Preview?  
Conceptual Framework 
The conceptual framework of this study draws from three stances that closely 
align with the researcher’s own values: axiological, social constructivist, and 
phenomenological.  Social constructivism focuses and values understanding, multiple 
participant meanings, social and historical construction, and theory generation.  In this 
research, social constructivism is best identified around Chinese international students’ 
culture.  Understanding their culture in the past and how it is now is a critical study that 
must be done to appreciate and understand their certain stereotypes and behaviors.  To 
understand Chinese international students’ cultural and academic adjustment in the 
United States, I must engage in the qualitative processes of reflexivity and representation 
both of which require construction of meaning with the research participants.  I believe 
that to understand Chinese international students’ cultural and academic adjustment 
during their first year at the University, it is important to understand what their values are 
and the origin of such values.  
An axiology that shares similar meaning as social constructivism is defined by 
Hart (1971) as follows: 
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Philosophers in the past hardly separated axiological issues from metaphysical 
and epistemological. There was an intense and diversified thinking on values, but 
this thinking was loose and usually confined to particular values, be it ethical, 
aesthetic, or religious values. Modern axiological studies usually confine 
themselves to the following problems: What is the common nature of values? 
What is the status of values? Are they mere responses of man to a value-neutral 
nature or are they results of an ongoing interaction of reality and man? Is the 
scientific method of inquiry applicable to value judgments? What is the 
distinctive nature of value propositions? Are values relative to the social 
environment which sanctions certain val-uations or do we have a standard of 
values which transcends given in-dividual and social idiosyncrasies? Can there be 
a gain in knowledge of values? These and similar questions comprise the subject 
matter of axiology. (pp. 29-30) 
 
Within this framing of axiology, I sought a deep understanding of the interplay of values 
in the phenomenon of the Chinese students’ experiences with the Drexel Preview; that 
interplay may consist of their own cultural values, those more broadly in Western higher 
education and more specifically in Drexel University.   
Finally, this research focuses on the phenomenological research method because 
this research is based on exploring the essence of the Chinese international students’ 
experience; therefore, recommendations developed through this study were created 
through the interpretations of their cultural and academic adjustment experiences during 
their first year at the University.  
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Researcher Stances and Experiential Base 
 
 
Figure 1. Representation of researcher stances and experiential base. 
 
When I was only nine years old, I had the privilege of experiencing a cultural and 
academic adjustment similar to what many Chinese international students face today.  
Just like the Chinese international students, I come from an East Asian country, South 
Korea, where the education system was based on lecture and memorization.  
Individualism in the classroom is still a fairly new concept in South Korea.  Adjusting to 
the United States’ culture and education system was very difficult for me at a young age 
and, understandably, I have deep empathy and understanding of what Chinese 
international students may experience.  However, with only empathy, it would be almost 
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impossible to make significant changes to improve Chinese international students’ 
academic and cultural adjustment.  Because empathy alone is insufficient, I am convinced 
that through this research, built on foundations of value, culture, and experience, that this 
exploration may assist some of the cultural and academic adjustment Chinese 
international students are facing today at Drexel University. 
 
The Conceptual Framework 
 
 
Figure 2. Conceptual framework. 
 
In furtherance of this research on undergraduate Chinese international students’ 
academic adjustment at Drexel University, three research streams are reviewed.  The 
three streams are: Chinese International Students Cultural Understanding, Chinese 
International Students Academic Achievement, and Pre-Departure Orientation.  Chinese 
Chinese 
International 
Students Cultural 
Understanding 
 
Chinese 
International 
Students 
Academic 
Achievement 
 
Pre-Departure 
Orientation  
Exploring the Influence 
of the Pre-Departure 
Orientation on the 
Undergraduate 
International Students’ 
Cultural and Academic 
Adjustment at Drexel 
University:  
The Example of Students 
from China 
• Yan and Berliner (2006 & 2009) 
• Grimes (2010) 
• Conrad and Coleman (2011) 
• Kim (2005) 
• Li et al. (2009) 
• Boening and Miller (2005) 
• Wei et al. (2007) 
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International Student Cultural Understanding is critical to understanding Chinese 
international students’ values and their behaviors.  Research focuses on the importance of 
the Chinese International Student Cultural Understanding of the Chinese international 
student population.  Yan and Berliner (2009a, 2009b) recommended that higher 
education administrators should start educating international educators by providing 
training and seminars around Chinese International Student Cultural Understanding.    
The Chinese International Student Academic Achievement impact on Chinese 
international students and their families is highlighted in Kim (2006) and Li, Chen, and 
Duanmu (2009).  Chinese international students place academic achievement as one of 
the most honorable achievements; and when this is not accomplished, failure is believed 
to bring dishonor and disgrace to their family and their family name.  This means that 
understanding how influential Chinese International Student Academic Achievement is to 
Chinese international students is a key ingredient for a better grasp of some of these 
issues.  Pre-departure orientation is viewed as one of the most important tools for 
addressing and accomplishing the Chinese International Student Cultural Understanding 
and Chinese International Student Academic Achievement; for many international 
students, the pre-departure orientation concept has been found to improve the cultural and 
academic adjustment for international students (Boening & Miller, 2005; Wei et al., 
2007). 
It is critical that all three research streams are triangulated to inform this research, 
as the findings from this study relate to the areas mentioned.  Exploring the problem of 
the cultural and academic adjustment of Chinese international students may benefit new 
Chinese international students and improve their adjustment and transition during their 
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first year of college.  More importantly, placing greater emphasis on the understanding 
of the cultural and academic adjustment of the Chinese international students will 
contribute to the development of successful and effective orientation programs for all 
international students at Drexel University. 
Definition of Terms 
Association of International Educators (NAFSA) 
NAFSA is an association of individuals advancing international education and 
exchange.  NAFSA serves international educators and their institutions and 
organizations by establishing principles of good practice, providing professional 
learning and development opportunities, providing networking opportunities, and 
advocating for international education. (NAFSA, 2014, p. ii) 
 
Collectivist 
In collectivist cultures people are interdependent within their in-groups (family, 
tribe, nation, etc.), give priority to the goals of their in-groups, shape their 
behavior primarily on the basis of in-group norms, and behave in a communal 
way (Hofstede, 2001, p. 10). 
Chinese International Student Academic Achievement 
Traditional Chinese culture places well-educated scholars in the highest social 
rank.  Academic achievement is also an honor to the family.  Dedication to 
scholarship becomes not only a personal goal but also a culture goal for Chinese 
international students.  Succeeding academically was overwhelmingly identified 
as the greatest concern and the primary goal of Chinese international students. 
(Yan & Berliner, 2009b, p. 179) 
 
Chinese International Student Cultural Understanding 
Grimes (2010) offered the following description of Chinese International Student 
Cultural Understanding: 
The attitudes that foreigners developed about their daily lives abroad are almost 
always reflected in their teaching and behavior in the classroom. When a person 
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goes to live or teach abroad, he or she will have to cope with unfamiliar 
situations. Adjusting to life in a new place can be filled with inconveniences; 
missing cultural cues and language barriers can cause heaps of frustration. 
Without friends and family, foreigners have to deal with different levels of 
isolation and alienation. How do different people cope with these challenges? 
Some people can take them in stride, learn from them, and grow from them. 
Others, on the other hand, react negatively in a way that is unproductive and 
hurtful. In China, things function differently than they do in the States. Although 
this may seem obvious they are very different countries. I know many disgruntled 
foreigners who will compare how things work in China to how things work in 
their home country and talk about it to no end. (p. 28) 
 
Globalization 
Globalization describes a process by which national and regional economies, 
societies, and cultures have become integrated through the global network of trade, 
communication, immigration, and transportation (Financial Times Lexicon, 2013, 
para. 2).  
Institute of International Education (IIE) 
An independent not-for-profit founded in 1919, IIE is among the world's largest 
and most experienced international education and training organizations. We are 
committed to delivering program excellence to a diverse range of participants, 
sponsors, and donors (IIE, 2013, para. 1). 
International Education 
Because the goals of international education are more often implicit than explicit, 
the terms we will use to describe them are not for the most part quoted from 
different schools of thought, but are useful pegs on which to hang ideas. The eight 
pegs are Permeation of new ideas, developing a synthesis of value systems and a 
world culture, national development, national political power, mutual 
understanding and cooperation, basic preparation for life in a global context, 
developing a creative attitude toward diversity and discovery of truth. (Smart, 
1971, p. 443) 
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Internationalization 
The process of integrating an international, intercultural, or global dimension into 
the purpose, functions, or delivery of postsecondary education (Altbach & Knight, 
2007, para. 1) 
Open Doors Report 
Open Doors®, supported by a grant from the Bureau of Educational and Cultural 
Affairs at the United States Department of State, is a comprehensive information 
resource on international students and scholars studying or teaching at higher 
education institutions in the United States and students from the United States 
studying abroad for academic credit at their home colleges and universities. (IIE, 
2013, para. 1) 
 
Pre-Departure Orientation 
Best practices on pre-departure orientation seminars led to development of new 
and creative solutions to common problems.  Second, they need to make a 
difference by creating a positive and tangible impact on immigrants’ lives and 
worlds.  Third, they need to have long-term effect: the results must be sustainable.  
Finally, they need to have the potential for replication: a best practice can serve as 
an inspiration to generate policies and initiatives elsewhere.  Masud Ali (2005) 
also adopts an operational definition by which a practice is defined as a good 
practice, even if one or more of the above mentioned four criteria are not met. (p. 
87) 
 
Student Exchange Visitor Program (SEVP) 
The SEVP is designed to: 
act as a bridge for government organizations that have an interest in information 
on nonimmigrants whose primary reason for coming to the United States is to be 
students.  SEVP manages schools, nonimmigrant students in the F and M visa 
classifications and their dependents. (SEVP, 2014, p. 7) 
 
Test of English as a Foreign Language (TOEFL) 
The TOEFL measures students’ ability to use and understand the English 
language as its read, written, heard, and spoken in the university classroom.  “It is 
the most accepted English language test in the world; more than 9,000 universities, 
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agencies, and other institutions in more than 180 countries accept the TOEFL 
test as part of their admission criteria” (ETS, 2012, para. 2). 
Assumptions and Limitations 
The assumptions for this study were that undergraduate Chinese international 
students have cultural and academic struggles; international student pre-departure 
orientation programs provided by colleges can alleviate the cultural and academic 
struggles of undergraduate Chinese international students; and finally, undergraduate 
Chinese international students wanted to participate in the interviews for this study.  In 
following the assumptions, the limitations for this study are that findings from this study 
are only for Drexel University.  Therefore, the problem and the recommendations may 
not apply to all universities in the United States; the study may be hampered by Chinese 
international students’ level of truthfulness and willingness to open up and share their 
experiences; conducting research on one’s current job site may influence the level of 
openness (there were times when my current role as the Assistant Dean of International 
Students and Scholars Services Office [ISSS] at the University was in conflict with my 
role as the researcher for this study); my unlimited access to international students’ data 
and confidential information may have caused confidentiality issues; and finally, 
international students may have felt obligated to participate in the interviews due to my 
role as the assistant dean at ISSS. 
Summary 
In this chapter, the introduction to the problem, the statement of the problem to be 
researched, purpose and significance of the problem, the research questions, the 
conceptual framework, definition of terms, and the assumptions and limitations were 
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addressed.  In the past decade, the United States has experienced an exponential 
growth of Chinese international students.  Currently, Chinese international students 
represent the largest population of international students in the United States.  However, 
there is limited research on Chinese international students’ cultural and academic 
adjustment and how pre-departure orientation can improve their experiences during the 
first year at a university.  According to Erichsen (2011), it is strongly recommended that 
the abovementioned issues should be addressed prior to the international students arriving 
at the higher education institutions in the United States.  Erichsen reviewed the struggles 
of Chinese international students: 
language difficulties, culture shock, cultural distance, length of stay, lack of 
clarity in instruction and expectations, participation (or lack of) in the classroom 
environment, orientation and guidance, study habits and learning approaches, 
isolation, amount of contact with nationals, gender, age, financial stability, 
purpose of sojourn, receptivity of host culture and new ideas, past learning 
experiences, prior travel experience, and available support structures. (p. 110) 
 
Thus, it is important to research and study Chinese international students’ cultural and 
academic adjustment at the University.  Previous research establishes that if there are 
recommendations on improving the cultural and academic adjustment of Chinese 
international students, it will likely enhance the overall international students’ academic 
retention rate, encourage and further enhance Chinese International Student Cultural 
Understanding, and improve the international exchange at the University (Yan & Berliner, 
2009a). 
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Chapter 2: Review of the Literature 
Introduction to Chapter 2 
Currently, many colleges in the United States are aiming to grow the international 
student population on their campuses.  According to SEVP’s (2014) report, East Asian 
countries make up more than half the total population of international students.  More 
importantly, Chinese international students make up more than half the East Asian 
international students.  East Asian countries have many similarities in their culture, 
politics, business, and education systems.  Rice, Choi, Zhang, Morero, and Anderson 
(2012) found that international students’ families are investing a substantial amount of 
cash revenue in their children’s education in the United States.  Further, due to the 
exponential growth in international students, United States higher education institutions 
are exploring different ways of implementing student support service that enhance 
international students’ academic success and retention.  For example, many institutions 
such as Drexel University are implementing orientation programs for international 
students that they can attend before arriving in the United States.  This program is also 
known as the pre-departure orientation program.  In July 2013, Drexel conducted a pre-
departure orientation, the Drexel Preview, for Chinese international students in Beijing 
and Shanghai.  
International education benefits not only international students, but domestic 
students as well.  Many of the degree programs in the United States are now transitioning 
to integrate an international education component as a requirement for the degree 
program.  For example, in various colleges, students now have the option to major in 
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International Education, also known as International & Area Studies.  Smart (1971) 
found international education to have the following goals: 
permeation of new ideas, developing a synthesis of value systems and a world 
culture, national development, national political power, mutual understanding and 
cooperation, basic preparation for life in a global context, developing a creative 
attitude toward diversity and discovery of truth. (p. 443) 
 
To understand the challenges of Chinese international students’ cultural and academic 
adjustment at Drexel University, especially during their first year of college, three 
streams of theory, research, and practice were reviewed.  The three streams are Chinese 
International Student Cultural Understanding, Chinese International Student Academic 
Achievement, and Pre-Departure Orientation.  This chapter introduces and reviews each 
stream. 
Literature Review 
Chinese International Student Cultural Understanding  
General appreciation and understanding of different cultures are vital to achieve a 
successful outcome from a collaboration of students from different ethnic backgrounds.  
There are many different definitions for the concept of Chinese International Student 
Cultural Understanding; however, for the purpose of this research, Chinese International 
Student Cultural Understanding is defined as follows:  
The attitudes that foreigners developed about their daily lives abroad are almost 
always reflected in their teaching and behavior in the classroom. When a person 
goes to live or teach abroad, he or she will have to cope with unfamiliar situations. 
Adjusting to life in a new place can be filled with inconveniences; missing 
cultural cues and language barriers can cause heaps of frustration. Without friends 
and family, foreigners have to deal with different levels of isolation and alienation. 
How do different people cope with these challenges? Some people can take them 
in stride, learn from them, and grow from them. Others, on the other hand, react 
negatively in a way that is unproductive and hurtful. In China, things function 
differently than they do in the States. Although this may seem obvious they are 
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very different countries. I know many disgruntled foreigners who will compare 
how things work in China to how things work in their home country and talk 
about it to no end. (Grimes, 2010, p. 28) 
 
Chinese International students come from a country with a non-European 
background.  Also, China is a country that is geographically located in the East.  It is also 
identified as a third-world country.  These are three major cultural differences that 
separate China from the United States.  This was supported by Yan and Berliner (2009a), 
as they found that: 
Research indicated that international students who come from non-European 
backgrounds, the Third-World countries and/or Eastern countries tended to suffer 
more stress in adjusting to American campus life. China is all of the three: a non-
European, Third-World country and Eastern country. (p. 181) 
 
The Chinese culture developed over an expansive period of time consisting of 
thousands of years of history.  Dan, She, and Lan (2009) found, “China is a country with 
at least 4,000 years of history and rich legacies, while the US is relatively young, the total 
period since the USA independence only dates back 233 years” (p. 59).  It is not an easy 
task for anyone to narrow down Chinese culture into a short summary.  However, with 
regard to Chinese International Student Cultural Understanding, it is important to note 
from Chen (2008) that “China is one of the four earliest civilizations in the world” (p. 17). 
Also, Chen stated the following: 
According to myths and legends, the dawn of Chinese civilization began in 6000 
BC. Secondly, China also has a long history of learning and is a good place for 
people to learn. Third, China has become one of the emerging economic powers 
in today’s world.  (p. 17) 
 
China is a country that takes pride in harmony and peace within its social 
community.  Osman (2007) explained that harmony and conformity are the most 
important cultural values in China.  Due to the importance of maintaining harmony, many 
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Chinese international students refrain from voicing opposing views.  In China, 
“students are expected to compromise, moderate, and maintain harmonious relationships 
in which individualism and self-assertion are discouraged: honor the hierarchy first, your 
vision of the truth second” (Osman, 2007, p. 230). 
Many researchers agree that China is a country that uses silence as one way of 
communication; this is because silence is intended to show a sign of respect.  One way 
Chinese people express their opinion on a political subject without disturbing the 
harmony of their society is through education.  Osman (2007) discovered, “the 
educational system was to create individuals that were both Communist and 
knowledgeable.  It was the duty of educational system to instill into the young political 
awareness through strengthening their ideological and political work” (p. 229). 
Government systems in China and in the United States are also very different.  
This is mainly since people from China and from the United States are from two totally 
different heritage routes.  Conrad and Coleman (2011) explained: 
A stark difference between Chinese students and those of Western universities is 
often the fact that central to the Chinese view of government seems to be notion 
that centralized government is always better than any kind of decentralized 
systems, such as federal system in the United States. (p. 11) 
 
Higher education systems are partially influenced by the government systems, and 
an international student who is not familiar with a country’s government system will 
surely not be familiar with the higher education system in that particular country.  For 
example, Chinese international students experience difficulties not only with adjusting to 
the higher education system of the United States, but also to the government system.  
“The history of China has had a vast historical legacy of centralized government, which 
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emerged in the 20th century.  Within the context of Chinese history, a centralized 
government appears to be commensurate with stability and peace, hence the preference” 
(Conrad & Coleman, 2011, p. 11). 
Yan and Berliner (2009b) argued, “most Chinese students’ cross-cultural 
experience has been one of confusion, uncertainty and hastened adjustment” (p. 5).  
Many Chinese international students have very close ties to their Chinese roots, which 
makes it difficult for them to understand foreign ideas, including those of the United 
States.  While Chinese international students face the challenge of embracing multiple 
identities, they must also adjust to their new culture.  Such adjustment often involves 
experiencing failure in forming social relationships with an American or in attempting to 
become part of an American social group.  Yan and Berliner (2009b) found through their 
research that Chinese international students tend to connect only with other students from 
China after experiencing these failures: 
Students rarely identified Americans as their primary social network. Most of 
them, however, acknowledged their tendency to withdraw from social activities 
and confine their interaction to their own community making them further 
isolated from American culture which negatively impacted their cultural 
adjustment and English language proficiency improvements. (p. 13) 
 
Yan and Berliner (2009b) conducted a semi-structured interview to explore Chinese 
international students’ stress and coping process.  Thirteen Chinese international students 
participated in this study and the interviews lasted 30-45 minutes each.  The interview 
was tape recorded and transcribed.  Upon reviewing the interview results, the above 
conclusion was made in regard to Chinese international students and their social 
experience in the United States.  
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Chinese international students are taught from a very young age that one of the 
key elements in a successful life is to have completed a successful academic journey.  
Aldwin and Greenberger (1987) explained, “Chinese culture has gained worldwide 
recognition for the pursuit of Chinese International Student Academic Achievement of 
their young” (p. 789).  Yan and Berliner (2009a) also agreed that traditional Chinese 
culture places well-educated scholars in the highest social rank.  “Chinese International 
Student Academic Achievement is also an honor to the family.  Dedication to scholarship 
becomes not only personal goal but also a culture goal for Chinese international students” 
(Yan & Berliner, 2009a, p. 799). 
It is important, therefore, for educators to understand the high value China’s 
culture places on Chinese International Student Academic Achievement.  In China, it is 
widely believed that Chinese International Student Academic Achievement brings 
happiness and success.  Yan and Berliner (2009a) support that Chinese international 
students associate their identity and worth based largely on Chinese International Student 
Academic Achievement.  This makes the academic struggles of Chinese international 
students an even more important issue to explore.  
Academic excellence is deeply rooted in Chinese traditional culture as is the 
belief in the benefits of education and hard work. Confucian philosophy views 
education as important for the improvement of job prospects and even more 
important as a means for building one’s character. Influenced by this philosophy, 
Chinese family values and socialization experiences emphasize the need to 
succeed educationally. (Yan & Berliner, 2009a, p. 12) 
 
For the above reason and the importance of the Academic Achievement, it is important to 
explore what defines Chinese International Student Academic Achievement and how it 
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interplays with Chinese international students’ adjustment during their first and second 
years of college in the United States.  
Chinese International Student Academic Achievement 
Many Chinese international students utilize an agency to receive help in applying 
to higher education institutions in the United States.  Zhang and Hagedorn (2011) 
explained that many Chinese international students reported that their English proficiency 
level is fair to excellent and are choosing to major in science, technology, mathematics, 
or engineering (STEM) and business. 
A higher percentage of agent-assisted students regarded their English ability as 
“fair,” while more than twice as many non-agent-assisted students indicated that 
they were “excellent” in English listening, speaking, reading, and writing. 
Approximately 35 percent of agent-assisted students reported majors in science, 
technology, mathematics, or engineering (STEM), while the percentage of non-
agent-assisted students in STEM majors was almost 10 percent higher. Business 
and engineering were the top two majors for both sets of students. For example, 
nearly 40 percent and 20 percent of agent-assisted students studied in business 
and engineering, respectively, at the time they responded to the survey. (p. 9) 
 
If Chinese international students are so dedicated in preparing for their future 
education in the United States, for example, by utilizing an agency to receive acceptance, 
why then are these Chinese international students still showing signs of cultural and, 
more specifically, academic struggles?  There are many factors that contribute to Chinese 
International Student Academic Achievement.  McKenzie and Schweitzer (2001) suggest, 
“previous academic performance does not sufficiently amount for the variability in 
student’s university grades. Other academic factors such as study skills have been found 
to affect university grades” (p. 4). 
As stated above, other factors contribute to Chinese International Student 
Academic Achievement; however, in this particular research, the focus is on identifying 
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which factors have the greatest influence on the academic struggles for Chinese 
international students.  For example, through their research, Yan and Berliner (2009a) 
found that the main reason for Chinese international students’ academic struggles 
preventing them from achieving Chinese International Student Academic Achievement is 
the stress and pressure they place on themselves.  Yan and Berliner (2009a) conducted a 
semi-structured interview with Chinese international students.  “It was hoped that the 
interviews would provide further understanding about how individuals predictors affect 
Chinese International students’ stress and coping process” (Yan & Berliner, 2009a, p. 7).  
Eighteen Chinese international students participated in the survey, mostly from a large, 
public university in the southwestern United States.  The age group of the students ranged 
from 22 to 38, and there were ten females and eight males who participated in the study 
(Yan & Berliner, 2009a). 
The findings from the survey addressed three main objectives: language, 
achievement, and interaction with faculty.  From collecting the data, Yan and Berliner 
(2009a) were able to find the following: 
Nearly all of respondents believe that high academic stress is generated by the 
Chinese students themselves, all of who are highly motivated to achieve. Chinese 
students’ critical concerns about academic excellence are rooted in Chinese 
traditional cultural values, which emphasize education and hard work. (p. 10) 
 
Despite Chinese international students’ desire for Academic Achievement in the United 
States, the performance outcome of Academic Achievement highly depends on the 
student’s proficiency level in speaking English.  Wardlow (1999) suggested, “the 
findings indicated that for these international students, performance on measures of 
English proficiency was more highly correlated with success in graduate course work in 
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U.S. institutions than was prior performances in undergraduate-level programs in the 
home country” (p. 21).  It is important to understand that one of the reasons Chinese 
international students struggle academically may be due to a lack of proficiency in the 
English language.  
English language proficiency plays a significant role in determining the academic 
success of Chinese international students.  Not surprisingly, many Chinese international 
students prepare diligently to receive acceptance to a United States higher education 
institution, including by utilizing an agency and by studying to receive a high score on 
the TOEFL examination.  However, what students may fail to understand is that 
proficiency in academic English is defined as knowing particular content and the level of 
understanding and ability to engage in discussion and organize thoughts into writing.  
The definition of English proficiency is critical for international students to understand 
because Hung and Hyun (2009) suggested the following: 
The contextual affordance of sociocultural or academic artifact (both symbolic 
and physical tools) is available, but the usefulness of the affordance is dependence 
on how the organism (the language learner) perceives and acts upon the specific 
property. The knowledge of language is not a property but schematically evolves 
and improves through the epistemological experiences of using it. Importantly, 
EAISs-ESOL have less chance to learn what the cognitive, social, and linguistic 
demands are for their chosen discipline of study if the affordance of academic 
English literacy practices (e.g., dialogical exchange with the writing tutor or 
discipline-specific instructor) is never available in the disciplinary context. (pp. 
343-344) 
 
Kim (2006) suggested international East Asian students, including Chinese 
international students, are often described as “silent and reticent in class” (p. 480).  This 
description is especially problematic given that most of the degree-seeking programs in 
the United States require open-ended discussions, project presentations, debates, and oral 
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presentations that utilize critical thinking.  Kim’s (2006) research shows that 
“participating in whole-class discussions, practicing strong listening skills, raising 
questions during class and engaging in small-group discussions were the four most 
frequently required listening/speaking related classroom tasks in graduate courses” (p. 
485).  Kim’s (2006) findings suggest that listening and speaking skills are critical for 
Chinese International Student Academic Achievement in the United States. 
Chinese international students are accustomed to a different type of education 
system.  In China, learning is mostly delivered through a method of lecture and 
memorization, which is drastically different from the higher education system of the 
United States.  Doyle (2005) explained: 
The elements of preferred cultural learning style for Chinese students are that the 
dictation gives the correct model/answers. Students have time to memorize it 
before having to repeat it. Students are listening to the teacher (teacher-centred in 
Chinese terms, activity-centred in western terms). Chorus work is used which is a 
familiar learning technique and finally, students are taught a new skill, which 
increases their vocabulary, and focuses on the target language—using a 
monolingual dictionary. (p. 7) 
 
Chinese international students are not accustomed to the United States higher 
education system.  In addition, they are unaccustomed to the teaching methods of the 
instructor/faculty.  Chinese international students are comfortable with a teaching method 
in which student to teacher relationships are unequal.  Clarke (2009) found that Chinese 
international students look to their professors in the United States to model this unequal 
student-professor relationship.  Clarke argued, “it would not be appropriate therefore for 
students to appear to be more knowledgeable than teachers by constructing knowledge 
collaboratively or to put the teachers’ knowledge into question” (p. 6). 
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Regardless of the many differences that Chinese international students need to 
overcome, such as those in the United States higher education system and teaching 
methods, as well as the language proficiency issue, the demand to achieve academic 
success remains high.  What is more interesting, however, is that the demand to achieve 
actually stems from Chinese international students themselves rather than their family.  
More importantly, Chinese international students are very self-critical of their failures 
and will most likely not seek help from their teachers, as this is considered a disgrace to 
their family and culture.  Hui (2005) explained: 
In the context of believing in determination, diligence and perseverance, most 
Chinese students tend to be self-critical if failure occurs in their learning. They are 
not ready to attribute their learning failure to teachers, but see failure as their own 
responsibility. Moreover, any open discussion with a teacher for a solution may 
suggest that the teacher has failed to teach effectively and the student would want 
to ‘save’ the teacher’s “face.’” (p. 28) 
 
Chinese international students are struggling culturally and academically because 
of two main reasons: the differences between culture and education systems.  Many 
international students only have to deal with one main difference, as many countries 
share the same Ancient Greek Socratic educational method.  In the East Asian countries 
such as China, the power distance between the student and the professor is very different 
from Western countries such as United States.  The Stork and Hartley’s study (2011) 
summarizes why Chinese international students experience a difficult time having an 
open discussion with their professors, especially in a classroom setting. 
The distinctive difference in egregiousness of offensive behaviors is likely 
attributable to the differences in power distance between American and Chinese national 
cultures.  The narrow power distance of Americans predicts an ease in perceptions of 
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crossing the line, whereas in China, the larger power distance predicts a perception of 
privilege for professors to behave as they will because of their status and role, so crossing 
the line to offensiveness is not an easy judgment call (Stork & Hartley, 2011). 
One of the solutions for alleviating the academic and cultural struggles that 
Chinese international students face as a result of the difference in culture and education 
systems is preparing Chinese international students and their families during a pre-
departure orientation.  During the pre-departure orientation, students can be informed of 
critical resources and information that will help them navigate successfully throughout 
their cultural and academic journey in the United States.  Most importantly, through a 
pre-departure orientation, institutions can compare the cultural and educational 
differences between the two countries (U.S. and China) and help students manage 
expectations of their academic life as well as the relationships they will be forming with 
their peers and professors, which are critical to having a successful academic journey in 
the United States. 
Pre-Departure Orientation 
In our current higher education system in the United States, there are many 
different ways to provide orientation to new international students.  Usually, the 
orientation programs are divided into two main parts: Pre-Departure Orientation and 
Post-Departure Orientation.  Drexel University has conducted its first pre-departure 
orientation, the Drexel Preview in Shanghai and Beijing, to undergraduate and graduate 
Chinese international students in July 2013.  For this research, undergraduate Chinese 
international students who have attended pre-departure orientation were interviewed to 
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find out how effective and influential pre-departure orientation is in assisting them 
with the cultural and academic struggles. 
Orientation is a significant program that a college must provide to all new 
incoming students.  It provides students with necessary information and resources to help 
them start their first year in college successfully.  Orientation programs not only provide 
resources for academic success, but also help students adjust to the culture of the 
university, especially that of dealing with diversity.  Boening and Miller (2005) explained: 
New student orientation programs are designed to ease the transition of new 
students into their collegiate environments. As diverse enrollments have increased 
throughout higher education, new student orientation programs have been 
identified as a key tool for establishing levels of expectation and performance, 
including the promotion of diversity issues. (p. 41) 
 
It is imperative to utilize key tools such as an orientation program to alleviate the 
academic and cultural issues that undergraduate Chinese international students are 
experiencing, as it is only one of the few programs colleges can provide that can act as a 
preventive method to reduce the academic and cultural struggles of Chinese international 
students. 
Pre-departure orientation will serve to not only eliminate the initial cultural and 
academic struggles Chinese international face during their first year of college, but it will 
also educate the students and their families regarding what resources are available to 
achieve academic success while maintaining a healthy lifestyle.  Many Chinese 
international students face depression and anxiety once they realize they are failing to 
adjust to the American culture, and, more importantly, failing to maintain a successful 
academic status in the United States.  When they are feeling anxious and depressed, they 
generally do not reach out for help; instead, they will most likely blame themselves for 
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such failure.  Wei et al. (2007) made the following observations regarding Chinese 
international students: 
Unfortunately, faced with different language, new environment, and new cultural 
norms, they may quickly experience difficulties in maintain the same academic 
performance as before. Those with maladaptive perfectionism may tend to view 
these difficulties as personal failure and focus on the negative aspects of their 
performance which increase their vulnerability to depression. (p. 391) 
 
Many Chinese international students are considered to suffer from maladaptive 
perfectionism due to the pressure they put on themselves and also because of their 
culture’s and family’s expectations.  As mentioned above, this can become a serious 
problem, as Chinese international students do not seek help when they are experiencing 
anxiety and depression.  This is mainly due to the fact that seeking help, especially to 
improve their mental health, is viewed very negatively in their culture.  Therefore, it is 
more critical for higher education leaders to cover topics such as seeking help with the 
counseling office during the pre-departure orientation programs to alleviate the stigma 
Chinese international students appear to have with seeking help to improve their mental 
health.  Therefore, Wei et al. (2007) made the following suggestion:  
Thus, student service professionals can conduct culturally sensitive outreach 
programs to let the students know of available resources to normalize their 
experiences (e.g., a panel of international students or alumni to share their 
adjustment stories). Being successful in academics and in one’s future career are 
two important goals for international students studying in the United States. (p. 
393) 
 
Pre-departure orientation programs are one of the most influential type of 
programs that United States higher education institutions can offer to alleviate the 
potential cultural and academic struggles Chinese international students may face during 
their first year of college.  Frey and Roysircar (2006) explained, “understanding the 
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context of an individual’s belief and behavior regarding utilization of help resources 
would help to ensure effective and culturally congruent interventions” (p. 219).  Pre-
departure orientations are usually planned according to the needs and the demands of the 
participants; therefore, if the higher education leaders understand the cultural sensitivity 
around seeking help for counseling matters for Chinese international students, then they 
have more insight into how to deliver the message to the participants without scaring 
them away. 
Boening and Miller (2005) found, “over 70% of all undergraduate students 
participate in some form of new student orientation or first year seminar” (p. 42).  
Therefore, it is important that orientation programs are utilized and focus on performing 
preventive retention work for the university.  Boening and Miller strongly recommend 
that “new student orientation programs are one such powerful tool that can help students 
develop cognitively, academically and socially” (p. 44).  Chinese international students 
require pre-departure orientation programs before arriving in the United States because, 
as discussed above, their cognitive, academic, and social issues are generally more 
problematic than students coming from other areas, for example, students coming from 
western countries.  
One of the reasons orientation programs, especially pre-departure orientation 
programs, are so powerful and helpful is because they are centered on student 
engagement.  Students are more accepting of new information when they are culturally, 
academically, and socially engaged.  Harper and Quaye (2008) suggested that increasing 
engagement is one of the key ways to create an active learning environment: 
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We are persuaded by a large volume of empirical evidence that confirms that 
strategizing ways to increase the engagement of various student populations, 
especially those for whom engagement is known to be problematic, is a 
worthwhile endeavor. The gains and outcomes are too robust to leave to chance, 
and social justice is unlikely to ensure if some students come to enjoy the 
beneficial byproducts of engagement but others do not. (p. 3) 
 
All the reasons mentioned above point to why United States higher education 
institutions need to develop influential and effective pre-departure orientation programs.  
Moreover, Zhang and Hagedorn (2011) found that although many agencies abroad exist 
to assist international students get to the United States, agencies are not equipped to 
prepare international students for the cultural and academic adjustment during their first 
year of college: 
Quantitative data revealed that many agents provided thorough services, but 
interviews with students noted that agents’ services, in many cases, ended after 
successfully sending students to the US. Some agents helped students with their 
visa renewal and airplane ticket purchase during their college years. A couple of 
agents arranged for former students who used their services to help the new 
cohorts. However, it was very rare to have an agent provide students with 
information regarding the transition. None of the students indicated that agents 
better prepared them for adjusting to a new living and studying environment. (p. 
14) 
 
United States higher education institutions are developing pre-departure programs that 
assist international students with adjusting to the cultural and academic norms of the 
respective university that the students attend.  Broadly, the intent of these programs is to 
help students transition successfully into their university experience and to achieve 
academically.  What is unknown is the efficacy of these programs and, more specifically, 
how international students perceive them. 
  
32 
Summary 
To understand Chinese international students’ cultural and academic adjustment 
during their first year at Drexel University, three topics were reviewed in this chapter: 
Chinese International Student Cultural Understanding, Chinese International Student 
Academic Achievement, and Pre-Departure Orientation.  The lens of “Chinese 
International Student Cultural Understanding” evidenced that China is a country that does 
not have a European background and is a third-world country.  Also, China is a country 
that values harmony and prefers a centralized government system.  Similarly, the topic of 
“Chinese International Student Academic Achievement” evidenced that in China, 
educational success is valued as one of the most important achievements in life and such 
an achievement brings honor to the immediate family.  A third lens revealed the 
emerging landscape of pre-departure programs that American universities deliver in 
countries of origin of the international students.  All three streams frame this research 
focused specifically on Drexel University’s pre-departure orientation, the Drexel Preview 
in Shanghai and Beijing.  
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Chapter 3: Research Methodology 
Introduction 
The purpose of this phenomenological study was to describe undergraduate 
Chinese international students’ experiences during and subsequent to participation in the 
Drexel Preview, a pre-departure orientation.  The research questions for this study are: (a) 
How do undergraduate Chinese international students at Drexel University describe their 
experiences with the Drexel Preview?, (b) How do these undergraduate Chinese 
international students describe their cultural and academic transitions into Drexel 
University?, and (c) What have undergraduate Chinese international students experienced 
that is beneficial to them through their participation in the Drexel Preview?  The two 
previous chapters focused on the research topic and the main three streams of the 
research topic.  In this chapter, the research methodology is reviewed.  Therefore, in this 
chapter, research design and rationale, site and population, research methods, and ethical 
considerations are reviewed. 
Research Design and Rationale 
For this study, a phenomenological qualitative design was utilized.  The 
qualitative design is suitable for this research because of the focus on the actual lived 
experiences of Chinese international students.  The specific methodology for conducting 
this research is the phenomenological approach.  
Phenomenology is an appropriate approach for this research, as the purpose of 
this research is to explore the experiences of undergraduate Chinese international 
students regarding their academic and cultural adjustment during their first year at Drexel 
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University.  According to Moustakas (1994), “The empirical phenomenological 
approach involves a return to experience in order to obtain comprehensive descriptions 
that provide the basis for a reflective structural analysis that portrays the essences of the 
experience” (p. 13).  As mentioned above, without understanding the Chinese 
international students’ experience around their cultural and academic achievement, it 
would be difficult to use a phenomenological approach in gathering the data for this 
research.  More importantly, since the goal of this research is to make recommendations 
to improve Chinese international students’ cultural and academic adjustment, it is 
appropriate to find the answers through their experience. 
One way to understand the cultural and academic adjustment of Chinese 
international students in the United States is through a research study on Chinese 
international students’ cultural and academic adjustment.  Through this study, higher 
education leaders will understand the value added to the experiences of Chinese 
international students when influential and effective pre-departure orientations programs 
to improve their academic and cultural adjustment experiences are offered.  More 
importantly, to provide an influential and effective program, a researcher should have a 
clear understanding of the phenomenological research objective within the social 
constructive support system.  
According to Blumer (1986), understanding this reflexive phenomenon is 
necessary for the evaluation of a qualitative problem: 
The essential feature of the self is that it is a reflexive phenomenon. Reflexivity 
enables humans to act toward themselves as objects, or to reflect on themselves, 
argue with themselves, evaluate themselves, and so forth. This human attribute, 
based on the social character of human language and the ability to role take, 
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enables individuals to see themselves from the perspective of another and 
thereby to form a conception of themselves. (p. 53) 
 
Reflexive phenomena are especially important for this particular research because 
Chinese international students’ self-reflection on their cultural and academic adjustment 
as well as their observations on how a pre-departure orientation program at Drexel 
University assisted their adjustment are the main tools in creating solutions to this 
particular research problem. 
Site and Population 
Population Description 
The target population for the research was undergraduate Chinese international 
students at Drexel University.  The target population was drawn from traditional 
undergraduate students (19-20 years of age) in their first or second year of study that are 
from China.  Seventy-six female and male students who participated in the pre-departure 
orientation in Shanghai and Beijing, the Drexel Preview, were encouraged to participate.  
A total of thirteen Chinese international students were interviewed. 
Site Description 
Drexel University’s main campus is located in the city of Philadelphia, 
Pennsylvania.  As of September 2014, Drexel estimated roughly 4,300 current 
international students, representing approximately 17% of the approximate student 
population of 26,000.  In September 2014, Drexel University enrolled about 900 new 
international students.  The top five countries that undergraduate international students 
are from are China, India, Vietnam, South Korea, and Malaysia.  Drexel University is a 
private institution that attracts a diverse body of students due to its location.  
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Drexel University was founded in 1891 and is well known for its cooperative 
education approach and the institution’s dedication to technologically advanced program 
curricula.  Drexel currently accepts and enrolls international students from more than 117 
different countries around the world.  The top five majors for new incoming 
undergraduate international students are Mechanical Engineering, General Business, 
Finance, Electrical Engineering, and Economics.  Significantly, Chinese international 
students represent the largest population of international students at the University.  In 
July 2013, the University conducted a pre-departure orientation, the Drexel Preview, in 
Shanghai and Beijing to undergraduate Chinese international students and their families.  
It is important to find out what Chinese international students experienced through 
participating in the Drexel Preview. 
Site Access 
The researcher of this study had full access to all the contact information for the 
international students at the University, as she served as the Assistant Dean of 
International Students and Scholar Services Office (ISSS).  Any formal study conducted 
with Drexel University international students must first be approved by the Dean of 
Student Affairs.  The researcher needed to separate her role in conducting this research 
from her professional role as the Assistant Dean of ISSS who oversees the daily 
operations of the office, which includes overseeing the entire international student and 
scholar population as well as services and programs that ISSS office provides the Drexel 
community.  Most importantly, Chinese international students participating in this study 
were informed of the importance around confidentiality of their personal data and 
information was used without the students’ consent.  
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Research Methods 
Description of Methods Used 
The methods used to conduct this qualitative phenomenology research were based 
on semi-structured interviews, focus groups, and artifacts.  Each interviewee participating 
in the semi-structured interviews were invited to participate by email, which contained 
detailed information about the purpose of the study. 
One-on-one semi-structured interviews.  Thirteen detailed, semi-structured 
interviews, 30 minutes in length, were conducted with Chinese international 
undergraduate students from Drexel University who had attended the Drexel Preview.  
Information was gathered from the interviews to gain a better understanding of Chinese 
international students’ experiences with their cultural and academic adjustment during the 
Drexel Preview and during their first year of college in the United States.  The invitation 
email clearly stated that participation in the interview was not a requirement of their visa 
and any information provided in this interview would be kept highly confidential (see 
Appendix A).  Once the interviewee accepted the invitation, the confirmation email with 
the time, date, and location of the interview followed.  Each of the interviewees was 
given a consent form that described their rights as interviewees (see Appendix B).  Each 
interview was recorded upon receiving the interviewee’s signature on the consent form, 
and finally, each interview lasted for 30 minutes. 
Instrument description.  For the one-on-one semi-structured interviews, nineteen 
open-ended questions were asked of undergraduate Chinese international students in 
order to compile information about their experience of cultural and academic adjustment 
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during the Drexel Preview and during their first year of college in the United States.  
The sample interview questions are located in Appendix C.  
Participant selection.  The researcher believed it would be very difficult to get all 
participants at once so the invitation to participate in this research was sent out to 
approximately 76 undergraduate Chinese international students at Drexel University.  
This study is very specific and focused on one particular group of students 
(undergraduate Chinese international students); therefore, the sampling strategy used for 
this research was “stratified random sampling . . . a technique in which a population is 
divided into mutually exclusive groups (called strata) and then a simple random sample 
or systemic sample is selected from each group (each stratum)” (Johnson & Christensen, 
2012, p. 225).  For example, the researcher purposely selected undergraduate Chinese 
international students from Drexel University, then randomly picked from that group, 
which is considered “stratification variable.” 
Identification and invitation.  Participants were contacted through an email letter 
of invitation (see Appendix A).  The letter clearly stated that participation in the 
interview was not a requirement of their visa and any information provided in this 
interview would be kept highly confidential.  Once the interviewee agreed to participate, 
the day, time, and place of the interview were set at the convenience of the participant.  
All the interviewees’ permissions were obtained by having all of them sign the interview 
consent form (see Appendix B). 
Data collection.  Data were collected by taking notes from the one-on-one semi-
structured interview and also by audio-recording the interview.  Once all the interviews 
were conducted, the interview questions and answers were transcribed.  The transcribed 
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data were saved, backed up, and stored for prevention of loss and the security of 
confidentiality.  
Focus group.  Two seven-person focus groups of undergraduate Chinese 
international students were invited to a focus group interview. Focus group interviews 
were conducted with Chinese international undergraduate students from Drexel 
University who attended the Drexel Preview.  Information was gathered from the 
interviews to provide a better understanding of Chinese international students’ experience 
with their cultural and academic adjustment during the Drexel Preview and during their 
first year of college in the United States.  The invitation email clearly stated that 
participation in the interview was not a requirement of their visa and any information 
provided in this interview would be kept highly confidential.  Once the interviewee 
accepted the invitation, the confirmation email with the time, date, and location of the of 
the focus group interview followed.  Each of the interviewees was given a consent form 
that described their rights as interviewees.  Each interview was recorded upon receiving 
the interviewee’s signature on the consent form, and the focus group lasted about 90 
minutes.  
Instrument description.  For the focus group interview, nineteen questions were 
asked of Chinese international undergraduate students in order to compile information 
about their experience of cultural and academic adjustment during their first year of 
college in the United States.  The sample interview questions are located in Appendix C.  
Participant selection.  The estimated numbers of participants is fourteen (two 
focus group of seven students); however, given that it was highly difficult to gain all 
fourteen participants at once, the invitation to participate in this research was sent out to 
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approximately 76 Chinese international undergraduate students at Drexel University.  
This study is very specific and focused on one particular group of students 
(undergraduate Chinese international students); therefore, the sampling strategy used for 
this research was “stratified random sampling . . . a technique in which a population is 
divided into mutually exclusive groups (called strata) and then a simple random sample 
or systemic sample is selected from each group (each stratum)” (Johnson & Christensen, 
2012, p. 225).  For example, the researcher purposely selected Chinese international 
undergraduate students from Drexel University, then randomly picked from that group, 
which is considered “stratification variable.” 
Identification and invitation.  Participants were contacted through an email letter 
of invitation (see Appendix A).  Once the interviewee agreed to participate, the day, time, 
and place of the interview were set at the convenience of the participant.  All the 
interviewees’ permissions were obtained by having all of them sign the interview consent 
form, which can be found in Appendix B.  
Data collection.  Data were collected by taking notes from the focus group 
interview and by audio-recording the interview.  Once all the interviews were conducted, 
the interview questions and answers were transcribed.  The transcribed data were saved, 
backed up, and stored for prevention of loss and the security of confidentiality. 
Artifacts.  Artifacts included photos, university records on general information of 
the student, and other materials that describe the students’ experiences in adjusting to the 
culture and the teaching methods used in the United States.  Artifacts were collected from 
the interviewee participants directly upon receiving their permission to collect the items 
mentioned above.  
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Instrument description.  Artifacts were gathered from each participating 
interviewee.  Collecting and analyzing the artifacts provided the researcher an in-depth 
understanding of each interviewee’s experience with their cultural and academic 
adjustment through their first year of college in the United States.  
Participant selection.  Artifacts were retrieved from University records such as 
Banner and FsaAtlas.  Information provided in the study was limited to level of study, 
major, and country of origin.  All the interviewees participating in the abovementioned 
one-on-one semi-structured interview and focus group interview were asked to provide 
any artifacts that would help the researcher understand the interviewees better.  The 
invitation letter clearly stated that the collection of artifacts was not a requirement of their 
visa and any information provided in the interview would be kept highly confidential. 
Identification and invitation.  As mentioned above, artifacts were gathered from 
Drexel University’s records such as Banner and FsaAtlas.  Interviewees were also asked 
during each interview if there were supporting records and artifacts that could be supplied. 
Data collection.  Data were collected and transcribed.  All the transcribed 
materials were saved electronically so they could be retrieved when the researcher was 
ready to code all the data that were collected. 
Data Analysis Procedures 
To analyze the data collected from the one-on-one semi-structured interviews and 
focus group interviews, InVivo and Initial Coding techniques were utilized.  Johnson and 
Christensen (2012) described coding as follows: 
the process of making segments of data with symbols, descriptive words, or 
category names. When the researcher finds a meaningful segment of text in a 
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transcript, he or she assigns a code or category name to signify or identify that 
particular segment. (p. 25) 
 
The reason for picking InVivo and Initial Coding techniques to analyze the collected data 
is because with qualitative data, the findings are best organized when the data are coded 
with InVivo and Initial Coding methods, especially if the data are focused on analysis of 
value, culture, and experience of the interviewees.  Also, coding the answers gathered 
from the research helped the researcher create a theory around common themes that 
recurred throughout the data.  
Coding.  All the data gathered from the interview were coded with both InVivo 
Coding and Initial Coding methods.  According to Saldana (2009), InVivo means words 
that are alive with meaning.  The researcher must be careful not to destroy or misreport 
the original data from the interviewee, as InVivo coding focuses on the live meaning 
behind the words.  However, it is important to mention that Initial Coding was also 
utilized to avoid biased data outcomes.  Initial Coding is “breaking down qualitative data 
into discrete parts, closely examining them, and comparing them for similarities and 
differences” (Saldana, 2009, p. 81).  Initial Coding is often also known as Open Coding.  
Once all the raw data were coded, they were organized in a bracketing pattern, which set 
forth the main categories and themes for this study. 
Analysis.  Once the first stage of coding was complete, the second stage of coding 
was conducted by utilizing Pattern Coding.  According to Saldana (2009), Pattern Codes 
are explanatory or inferential codes, ones that identify an emergent theme, configuration, 
or explanation.  They pull together much material into a more meaningful and 
parsimonious unit of analysis.  All the codes found from InVivo and Initial Coding were 
  
43 
later organized by utilizing the Pattern Coding method as mentioned above.  This 
helped the researcher further analyze the data collected and coded with unbiased 
understanding of the data. 
Reliability.  All of the methods mentioned above that were utilized in collecting 
data for this research—one-on-one semi-structured interviews, focus groups, and 
artifacts—were triangulated to ensure validity of the study. 
Stages of Data Collection 
The estimated time period needed to collect data and complete all writing for this 
particular research was approximately four months.  During the first month, IRB 
submission was drafted and submitted for the approval.  Then, preparation for the one-
on-one semi-structured interviews followed in the second month.  Once the one-on-one 
semi-structured interview participants were secured, the focus group interviews and 
artifact review protocol were developed and conducted over the next couple of months.  
Memorializing the research began immediately after all the data were collected for the 
research.  Table 1 provides a detailed timeline of the research. 
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Table 1 
Timeline for the Research 
Action Date 
Submit IRB 08/29/2014 
IRB Certification Approval Received 11/11/2014 
Organization for Housing Data  01/05/2015 
Start field research 01/05/2015 
Complete field research 02/27/2015 
Complete Data Transcription 02/27/2015 
Complete Data analysis (coding and identifying themes) 03/11/2015 
Draft of Chapter 4 & 5 03/30/2015 
Response and revision of 4&5 with Supervising Professor 04/15/2015 
Completed dissertation draft to Supervising Professor 04/22/2015 
Revisions of dissertation –Supervising Professor 04/29/2015 
Final Dissertation to the Editor 04/29/2015 
Supervising Professor Conferences with Committee 05/04/2015 
Submission and Defense of Dissertation  05/12/2015 
 
Ethical Considerations 
Before beginning the actual study, the researcher received Drexel University 
Institution Review Board (IRB) approval.  According to Galvez, Rose, Hagemann, 
Aburto, and Cho (2012): 
The IRB functions as a type of “human subject’s advocates” whose role is to 
protect subjects participating in research. The IRB committee reviews research 
projects submitted by researchers (student, faculty, or staff). The committee has 
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the authority to approve, require changes to the study procedures, or disapprove 
proposed research projects. (p. 3) 
 
One ethical consideration in the IRB is beneficence, which requires “expressions of 
beneficent actions in the sense of (1) do not harm and (2) maximize possible benefits and 
minimize possible harms” (U.S. Department of Health & Human Services, 1979, para. 
15).  In the field of behavior science, doing no harm may be more directed toward 
consideration of emotional and psychological damage.  Because Chinese international 
students come from a country where academic excellence is generally a parental 
requirement, students may have become aware of feelings related to the challenges they 
face while studying in American universities when participating in the study.  The 
researcher remained aware of this as the research was conducted and recognized the 
sensitivity of this topic to this group of students.  
Confidentiality is another important component of the ethical consideration for 
this research study.  It is important to maintain interview participants’ personal 
information, such as name and biographical information, confidential.  All the 
interviewees were given fictitious names to protect their privacy.  Also, participants were 
informed that their participation was in no way any requirement of their visa and any 
information provided in this interview would be kept highly confidential.  Most 
importantly, all the rules set forth by IRB were followed and all the data gathered from 
the research were secured in a safe location. 
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Chapter 4: Findings, Results, and Interpretations 
Introduction 
In this chapter, the findings, results, and the interpretations that have been drawn 
from the data collection through the qualitative semi-structured interviews and review of 
artifacts are presented.  The data collected for this study stem from the interview 
participants’ detailed and descriptive explanations of their firsthand experiences since 
arriving in the United States, particularly during the Drexel Preview pre-departure 
orientation.  The purpose of this phenomenological study was to describe undergraduate 
Chinese international students’ experiences during and subsequent to participation in the 
Drexel Preview, a pre-departure orientation.  The research questions for this study are: (a) 
How do undergraduate Chinese international students at Drexel University describe their 
experiences with the Drexel Preview?, (b) How do these undergraduate Chinese 
international students describe their cultural and academic transitions into Drexel 
University?, and (c) What have undergraduate Chinese international students experienced 
that is beneficial to them through their participation in the Drexel Preview?  
Participant Demographics 
An invitation to participate in this phenomenological study was sent out to a total 
of 76 undergraduate Chinese international students, both male and female students who 
attended the Drexel Preview in Shanghai and Beijing in July 2013.  Participants were 
invited to both the semi-structured one-on-one interview and the focus group interview.  
However, each participant could only choose one type of interview, either the semi-
structured one-on-one interview or the focus group interview.  Out of the 76 Chinese 
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international students who received the invitation for this study, thirteen undergraduate 
Chinese international students, both male and female with ages ranging from nineteen to 
twenty, volunteered to participate in the 30-45 minute semi-structured one-on-one 
interview.  
The original intent of this research was to conduct twelve semi-structured one-on-
one interviews and two focus group interview sessions, each consisting of seven 
undergraduate Chinese international students who attended the Drexel Preview in 
Shanghai or Beijing in July 2013.  However, despite the numerous and various modes of 
invitations to participate in this research study, none of the undergraduate Chinese 
international students replied or showed interest in the invitation to participate in the two 
focus group interview sessions. 
It is important to mention that Chinese international students are from a country 
that takes pride in harmony and peace within its social community.  Osman (2007) 
explained that harmony and conformity are the most important cultural values in China.  
Due to the importance of maintaining harmony, many Chinese international students 
refrain from voicing opposing views.  In China, “students are expected to compromise, 
moderate, and maintain harmonious relationships in which individualism and self-
assertion are discouraged: honor the hierarchy first, your vision of the truth second” 
(Osman, 2007, p. 230).  As mentioned above, due to their cultural backgrounds, Chinese 
international students did not respond to or participate in the two focus group interview 
sessions.  Also, one of the assumptions mentioned by the researcher was the “willingness 
of the Chinese international students in participating in this study.”  Therefore, it is safe 
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to assume that the researcher’s assumption about the willingness of Chinese 
international students to participate was incorrect in the case of the two focus group 
interview sessions.  
However, the thirteen participants who participated in the interviews produced 
sufficient and rich data for this study.  The entire recordings from the thirteen interviews 
produced 117 pages of transcriptions and 89 initial categories.  To protect the 
confidentiality of the participants, each participant was given a pseudonym.  In Table 2, 
the participants’ information and demographics are organized in the following order: 
participant pseudonym, age, gender, major pursued at Drexel, academic level at Drexel, 
country of origin, and the Drexel Preview attendance status. 
Table 2 
Participant Demographics  
Number  Pseudonyms Age Gender Major 
1 Sarah 20 Female Business  
2 Jamie 20 Female Finance 
3 Mary 19 
Female Environmental 
Engineering 
4 Karen 20 
Female Hospitality 
Management 
5 Terri 20 Female Accounting 
6 Sherry 20 Female Accounting 
7 Christina 19 Female Economics 
8 Samantha 19 Female Entrepreneurship 
9 Tom 20 Male Accounting 
10 Jessica 19 
Female Nutrition and 
Foods 
11 Will 20 Male Business 
12 Joy 19 Female Finance 
13 Holly 
19 Female Mechanical 
Engineering  
  
49 
Findings 
The thirteen semi-structured one-on-one interviews produced robust and rich data 
that reflect the undergraduate Chinese international students’ experiences pre- and post-
the Drexel Preview.  The nineteen guiding interview questions were developed to 
discover the undergraduate Chinese international students’ experiences with and before 
and after perceptions of the Drexel Preview, especially their cultural and academic 
perceptions, expectations, and adjustments.  By utilizing InVivo, Initial, and Pattern 
coding methods, the six major themes emerged from 117 pages of transcripts and 89 
initial categories.  The six major themes are: (a) prefers United States higher education, 
(b) impression of United States higher education, (c) initial concerns before attending the 
Drexel Preview, (d) the Drexel Preview was helpful, (e) initial adjustment struggles post-
arrival to the United States, and (f) means used to overcome initial adjustment struggles.  
The six major themes and the sub-findings are illustrated in Figure 3. 
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Figure 3. Major themes and sub-findings. 
 
Major Themes and Sub-Findings for Exploring the Influence of the Pre-
Departure Orientation on the Undergraduate International Students’ 
Cultural and Academic Adjustment at Drexel University: The Example 
of Students from China 
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Prefers United States Higher Education 
Participants explained why they preferred United States higher education over 
Chinese higher education before coming to the United States.  Participants expressed 
their preference for United States higher education.  The major sub-findings of preference 
for United States higher education include: (a) prefers United States higher education 
over Chinese higher education and (b) parents prefer study abroad options to explore the 
world. 
Prefers United States higher education over Chinese higher education.  When 
participants were asked why they decided to study abroad, 92% of the participants 
responded that they themselves preferred United States higher education to higher 
education in China.  Terri, one of the female participants, responded that she prefers 
United States higher education because of a “couple of reasons, and I think like a 
different culture experience.  Different life experience.  And maybe, I think, United 
States have better education.  And that’s pretty much all.”  Before arriving in the United 
States, Terri firmly believed that higher education in the United States was better.  In the 
case of Mary, another female participant, she believed that the quality of the United 
States higher education system was better because the system forces the students to study 
harder to obtain their degree, unlike in China.  
Because in China is like once you passed a college exam, all of those things will 
become much easier.  Like you can study, but you can also not study but also get 
a degree.  But in here (United States), it’s kind of opposite.  You can, maybe you 
can get into school, but it’s just beginning.  You have to work hard to like keep 
going and get a degree here, right.  So, is the like the degree here is more quality, 
quality, has more-it can make you learn more or otherwise provide you more 
opportunity to learn more.  It totally depends on the individual the-more chance. 
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Joy also preferred United States education because she believed the United States has 
best of everything, including education. 
The reason, like the, because of education system in United States is the best one, 
so I come here.  Like I think this is the free country and everything is like the best 
one in the world.  And every person is very friendly.  And the environment is very 
nice, like this, yeah.  
 
While students felt the United States has the best education system in the world, their 
parents also contributed to their preference for studying abroad in the United States.  
Parents prefer study abroad options to explore the world.  The second major 
sub-finding, under the major theme of preferences for United States higher education, is 
the parents’ influence over the students and the parents’ preference for study abroad, 
especially to explore the world outside of China.  As mentioned in previous chapters, 
China is a country that was separated from the rest of the world and did not participate in 
the international exchange, including in education, for almost a quarter of a century (Yan 
& Berliner, 2009a).  The participants’ parents were part of this generation who did not 
get to experience exploring the world outside of China.  Tom, a male participant, 
indicated it was his mother who wanted him to continue education in the United States.  
“I mean, I was a kid, and my mom is like, yeah why don’t you go to United States and to 
high school?  And you know, since you’re stopping after high school, like of course you 
go to college, right?”  On the other hand, Weibo, another male participant, mentioned his 
parents had connections to the United States due to business matters.  “Because my 
father, he runs a company, and he has a lot of business with United States.  And also, a 
lot of my friends, they study in the United States in high school.” 
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Karen indicated it was actually her mom’s motivation for studying abroad and 
experiencing the world outside of China.  
It’s actually one of my aspiration since I was little is to be able to learn English and 
speak it fluently.  And another reason was that my mom’s motivation for me to explore 
the world and to experience new things outside of my home country. 
 
Jessica’s parents influenced her to pursue education abroad because her parents 
really love the city of Philadelphia.  “Because my parents were here long time ago, and 
they keep like, they really like it, and they keep telling me, you should at least apply to 
school here.”  Due to her parents’ influence, Jessica had a desire to pursue education in 
the United States since a young age.  It was an interesting find that participants had a 
strong preference for United States higher education system as opposed to the Chinese 
higher education system.  They also carried strong mental models about certain 
impressions of cultural and academic aspects of the United States higher education 
system compared to the Chinese higher education system.  
Impression of United States Higher Education 
Once the participants explained why they preferred United States higher 
education when given the opportunity to describe their impressions of United States 
higher education prior to arriving in the United States.  It was very interesting to observe 
that most of the impressions of United States higher education were drawn from 
American television shows and movies that the participants viewed in the past.  Some of 
their impressions are: (a) open-minded, (b) easy, (c) encourages discussion and freedom 
of speech, and (d) encourages social life and activities.  
Open-minded.  Samantha indicated that she likes United States education 
because she always had an impression that the education system was “pretty open-
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minded.”  On the other hand, she explained that her interpretation of an open-minded 
education system is such a system that encourages trying new things and is not tied down 
to the same routine of instruction and learning.  
It’s just I’m tired of, kind of like tired of the Chinese way to teach students.  Like 
pass the high school exams and then go to the college.  And I wanted to try like 
something different.  And people like keep telling me, you are more- you 
probably more used to like the Western cultures.  Like you are open-minded.  
Like you can easy participate like new things, to try new things.  
 
Jamie also described her image of open-minded education as equivalent to freedom of 
speech in the classroom.  
I thought it’s like, for example, like the classes, like the professor talking to me, 
though and all the students like gather around with the professor and we can just 
free talk whatever we want.  And then like he inspires us about the courses.  Not 
that he, not like the Chinese, where like he give us the – like to feel the- feel that, 
it’s like what; I was thinking about like he would inspire us to think about it and 
then create- create like our ways to learn the knowledge.  
 
There were other impressions such as a perception that United States higher education 
system is easier than the Chinese higher education system.  
Easy.  In comparison to Chinese higher education, participants viewed United 
Stated higher education system as being much easier.  Holly had the impression from the 
television shows she watched that United States higher education is relaxed and easy.  
“So I saw a TV program about a university in United States. That’s- we don’t have much 
TV shows at the time, it’s pretty early. And it’s like, loose, really good.”  Samantha 
agreed that she also thought that United States education was easy.  “It’s definitely 
academically easier.  Yeah, and then the other is like, but we do much more stuff like 
volunteer, like out of class work programs.”  Will, a male participant, explained that 
United States higher education is easier because it provides more free time.  “Yeah, I just 
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heard it from my friends and my teachers, yeah here at college that’s maybe you have a 
lot of – you have a lot of time, you can – you can choose a course you like, yeah.” 
Similar to Samantha, Holly, and Will, Jessica had an image before coming to the 
United States that the United States higher education system is easier in comparison to 
China’s higher education system.  “Oh… yeah, I have an image.  It’s like very relaxing, 
like not as intense as like back home.”  In addition to impressions such as the United 
States higher education system is open-minded and easy, participants also commented 
that they had a perception that the United States higher education system encourages 
discussion and freedom of speech. 
Encourages discussion and freedom of speech.  Jamie described her image of 
United States education as placing importance around freedom of speech in the 
classroom.  
I thought it’s like, for example, like the classes, like the professor talking to me, 
though and all the students like gather around with the professor and we can just 
free talk whatever we want.  And then like he inspires us about the courses.  Not 
that he, not like the Chinese, where like he give us the – like to feel the- feel that, 
it’s like what; I was thinking about like he would inspire us to think about it and 
then create- create like our ways to learn the knowledge.  
 
Sherry, on the other hand, had an image of freedom of speech in United States 
education as having the choice and the right to speak up about selecting courses, whereas 
in China, that right is unavailable and would require her parents’ approval. 
It’s to freedom.  You can choose the classes or the majors and everything, just 
based only your, I think, interest.  Yeah.  And you can decide what you do here, 
and you make the choice by yourself, and not just like China, a lot of stuff, you 
need to ask for parents’ approval.  Yeah. 
 
According to the participants, the Chinese education system does not advertise social 
activities and festivities to newly admitted students, but participants had an impression 
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that the United States higher education system encourages a social life and festivities 
for newly admitted students. 
Encourages social life and festivities.  Participants also had the impression that 
the United States higher education system encourages social life and festivities, such as 
attending social events and parties.  For example, Terri believed that people in United 
States higher education “always party, I think.  Mainly party.”  Jessica explained that she 
saw United States higher education as involving a substantial amount of social events due 
to the television shows she watched when she was in middle school.   
And I think, yeah, I was in middle school, we were watching the high school 
musical, and like most TV shows, the college life here isn’t like that.  That’s like 
how I get an idea of like parties after parties.   
 
Karen also supported Terri’s statement and indicated she always believed United States 
higher education involved partying, but she realized it was not the case when she arrived 
in the United States. 
I thought it was a lot crazier than it is now.  Maybe Drexel is- Drexel is a very 
rigorous school, so maybe not like one of those party schools, but from the 
movies and shows I’ve seen when I was little, it was, the shows really focused on 
the Greek life as it as the main thing of an American university, which is not true. 
 
Holly also indicated that she assumed that football and fraternity and sorority 
groups encourage social life and parties in the United States higher education.  She has 
seen this portrayed in the movies that she has watched: “sorority, fraternity and football.  
Yeah, and the football, like what Drexel don’t have.  I don’t feel like, pity about that it’s 
like I found out that I’m really a football fan, or something, yeah.”  
Through the interviews, participants explained their preference and impression of 
the United States higher education system and the influence their preference and 
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impression had in choosing to study abroad in the United States and more especially 
Drexel University.  However, participants also expressed their initial concerns for 
studying abroad in the United States before attending the Drexel Preview.  
Initial Concerns Before Attending the Drexel Preview 
Out of the various concerns participants had before their arrival in the United 
States, the primary and recurring sub-findings are as follows: (a) obtaining I-20 and F-1 
visa, (b) dormitory conditions and what to bring to the United States and the campus from 
home, (c) cultural adjustment, and (d) parents were concerned about safety in 
Philadelphia. 
Obtaining I-20 and F-1 visa.  In order for international students to study in the 
United States, they must obtain a certificate of eligibility, also known as an I-20, which 
allows the student to make an appointment with the United States Embassy to obtain a 
student visa.  Most of the participants were initially concerned about this process of 
obtaining the I-20 and the F-1 (international student) visa.  According to Samantha, her 
priority was to make sure she understood the process of obtaining an I-20 and F-1 visa.  
“I had issue with my, like I-20, I didn’t get it to them, you know, yet.  Because in high 
school I had an agency so I don’t have to work- like work around that thing.”  
Mary also had concerns around preparing for her I-20 application and the process 
of obtaining the F-1 visa.  
Like maybe about I-20- like I remember, like we got the I-20 you know, from 
Drexel, but for the preparing part, I just simply Google it or search it out. We 
don’t have like, you know, like after we got here, we – if we want some general 
lesion or do something else, you guys (Drexel) have like a whole list of 
instructions, like what the material documents we need. But for I-20 or the visa, 
we don’t have such things.  So it’s – it’s a lot of work. Yes.  
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For some students, it was not only the student themselves but the parents who 
were concerned about the process of obtaining an I-20 and the F-1 visa.  In the case of 
Karen, she and her parents were both concerned.   
They learned a lot more about immigration and visa.  Yeah, my mom learned a lot 
about that on her own time, which is really useful for me because she was my 
main mentor before coming here and getting the visa. 
 
Once participants explained their concerns around legal obligations they must fulfill to 
get to the United States, they expressed their concerns around living arrangements such 
as dormitory conditions in the United States. 
Dormitory conditions and what to bring to the United States and the campus 
from home.  Participants were also concerned about what the dormitory living conditions 
were like at Drexel and what to bring to United States before they left their home 
country.  For example, they wanted to know what it would be like to live with another 
person, as most of the Chinese international students are from a family where there is 
only one child.  Sherry was especially concerned about living with a person who had a 
different cultural background.  
And also I think I need to know how to adjust because it’s my first year to come 
here, it’s my freshmen year, so I have to live in the university dormitory.  So, 
there I need to know some how to live with another- just another foreigner.  My 
roommate was an American, so I need to know something about how to, you 
know live with them you know, we have some difference about sharing stuff of 
having all areas and yeah.  I think most Americans care about their private room 
or private space, so yeah. 
 
On the other hand, Christina indicated she was concerned about not knowing what 
to bring to the United States, more so than about the dormitory conditions. 
Like, I don’t know what to bring, and I search a lot online, and I’m afraid to be 
lonely in like country- different country. And yeah, just those two. And especially 
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the first year was living in a dorm, and I don’t know if I should bring pillows or 
something like this. 
 
Terri agreed with Christina and was concerned with what she needed to bring to 
the United States.  “I think definitely tell students what they should bring, yeah, 
especially the dorm.”  Participants were concerned about the cultural adjustment issues 
that may occur in the United States outside of dormitory life in the United States.  
Cultural adjustment.  In addition to initial concerns around obtaining the I-20 
and F-1 visa and finding out more information on preparing for the dormitory life, 
participants were also concerned about adjustment due to the major differences in the 
culture.  Jamie indicated that one of her biggest challenges was the adjustment to the new 
environment, particularly a new culture.  In addition, Jamie’s parents were concerned 
about racism in the United States. 
Yeah, just, I mean the biggest challenge for me is like change to the new 
environment to leave.  Now, I knew no one here.  Yeah, because like before I met 
several like Americans before, and like the way they talk, and the way they 
communicate with people or they ways they live is kind of like different, like the 
cultural shock.  So I wanted to know more about it.  My parents wanted to know 
like the racist problem because, like the Asian and Americans, they will like- will 
be disrespectful, I think.  Also they wanted to know if I am able to like get along 
with Americans. 
 
Sherry also indicated she was concerned about the “customs and like some 
cultural difference” before arriving in the United States.  Customs and cultural difference 
were significant concerns for Sherry, as she had a perception before attending the Drexel 
Preview that there would be some challenges adjusting to the culture given that China 
and the United States are extremely different politically, educationally, and socially.  
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Jamie explained that before she left her country, she was informed that the way 
American people communicate with one another is very different and, therefore, she 
wanted to learn more about this difference.  
Yeah, because like before I met several like Americans before, and like the way 
they talk, the way they communicate with people, or the ways they live is kind of 
like different, like the cultural shock. So I wanted to learn more about it.  
 
Before arriving in the United States, Jessica’s culture shock came when she was 
informed that people in the United States take showers in the morning versus in the 
afternoon.  “Many things. Like little things like most people take shower in the morning 
here, and in China like at nighttime.”  Many participants explained that once they were 
able to identify some of the initial adjustment challenges, they themselves as well as their 
parents were concerned about the overall safety issues in the city of Philadelphia. 
Parents were concerned about safety in Philadelphia.  The primary concern 
parents had for their children before their arrival in the United States was safety in the 
city of Philadelphia.  They were mostly concerned about making sure the city of 
Philadelphia was safe enough for their child to walk around alone in from classes to the 
dormitories.  Mary indicated that her parents showed appreciation for how the Drexel 
Preview provided information about safety in Philadelphia. 
Yeah, I think security- like safety part.  Yeah, because if you do some research, it 
will be easily, you find out like Philadelphia is not really nice neighborhood.  And 
so the car incident is not- like the rate is not low, so it’s really thoughtful to- I 
mean, in the preview, I think some talking about security was mentioned on the 
preview.  I remember my family told me, oh, this part is nice.  But I didn’t pay 
attention, but my family did because that’s the part they care the most. 
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Christina agreed as well that her parents were mostly concerned around her 
safety.  She indicated that, although she herself was not as concerned, her parents made 
sure she knew they were concerned about her safety in Philadelphia. 
Not beside their home or families.  And they aren’t really-I think they were 
concerned much more than the students, because for us, we just campus, study, 
we don’t think that’s anything wrong or not safe, or-but they’re just concerned 
just more than us. 
 
Holly indicated she and her family were mostly concerned about potential 
robberies that could happen in the city of Philadelphia, and she and her family wanted to 
learn more about how to protect herself in the case that she was faced with a robber. 
And I think like more about like maybe at night, it’s like you need an escort or 
something.  And you can always call for help if you need.  And like maybe, like I 
saw a lot of the Drexel [unintelligible] gave me some robbery stuff.  And now, 
even now, I don‘t even know, so I wish I was advised when like what happened if 
you were robbed.  Or like someone have – put a gun over you, and they’re, give 
me money.  I’m sure I’d give him all the money they need or just – like someone 
said like you always need twenty dollars in your pocket and if they want it, you 
just give them the twenty dollars.  But like I don’t have cash all the time.  But, 
like, here’s my credit card, or they won’t let – and they’re like, ahh.  I don’t know.   
 
All of the abovementioned concerns are ones participants had prior to attending 
the Drexel Preview.  Therefore, participants were given the opportunity to explain their 
experiences of the Drexel Preview. 
The Drexel Preview Was Helpful 
Participants were asked to provide some feedback about their experience during 
the Drexel Preview.  Most of the participants explained that the Drexel Preview was very 
helpful for them in preparing for arriving at Drexel, mainly because (a) they made 
connections with Drexel students, faculty, and staff; (b) the Drexel Preview provided 
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better understanding of Drexel’s academic system; and (c) the Drexel Preview 
provided an introduction to Drexel’s campus life and student service resources.   
Made connections with Drexel students, faculty, and staff.  The participants 
were very delighted that the Drexel Preview provided them with connections with 
Drexel’s students, faculty, and staff before their arrival in the United States.  Some of 
them explained that this connection made it easier for them to prepare arrangements for 
their arrival as well as to adjust during their first term.  Mary made great connections 
with the students, faculty, and staff, and the Drexel Preview made it less intimidating for 
her to connect with people once she arrived in the United States. 
Yeah, I know.  It’s here so fast.  I think I didn’t picture it too much before I came 
here.  But I do meet some people, like meet some Chinese student before I came 
here.  So, after I settled down here, we can go out for food and health or discuss 
the system, the credits, the class more like you don’t – I mean if you know 
somebody before you came to school, you don’t need to be afraid of you don’t 
have like someone you talk to, but...yeah.  And also I remember the 
communication part.  Like I remember how you’re getting and like the faculty 
will say hello and how are you doing and introduce you to other students and try 
to like make it like networking things.  Yes.  And I mean it worked pretty well.  I 
know a few – a lot of Chinese students, actually, from the Preview.  Like no – not 
everybody becomes close, but I do know some close friend from there.   
 
Holly indicated that she was happy to meet a staff member from her college at the 
Drexel Preview.  Although they do not know each other well, she was happy to know that 
when they passed each other in the hallways, the staff member from her college who was 
part of the Drexel Preview would smile at her, which made Holly feel connected.  Also, 
just like Mary, she was able to make many connections with other Drexel students. 
And you have a lot of professors there, even the staff person from my college, I 
think she’s – like I always met her around, you know, crossing or in the .  Like, so 
I know them before.  Like they have an interest for me, even though she don’t 
really know who I am, but she knows like I am someone in memory, yeah.  And 
all the – and even the – my coordinator, she’s there— I don’t know, and 
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everything.  So far, it’s pretty good.  But I know about like a preview in China, 
but like we know like a lot of, even know a lot of Chinese there.  Yeah, there is 
probably no way to find like, I don’t know.  I thought like if you know like a lot 
of Chinese, like then you will make friends, you kind of stay, you know, in your 
comfort zone. 
 
Karen indicated she felt very grateful for the opportunity to meet with Drexel’s 
faculty and staff at the Drexel Preview, as she understands how busy everyone must have 
been at that time.  She also agreed with the other participants that meeting other students 
at the Drexel Preview made it easier for students to arrange travel to the United States. 
Oh, yes.  Definitely.  It was such a – just an invaluable opportunity for the 
students who were able to attend because the faculty and staff and – what do you 
say that?  The school officials who went, they were like – like people of Drexel.  
So it was a unique opportunity for us to meet them and have a conversation with 
them, like one-on-one does.  It’s not, it doesn’t really happen here on a regular 
basis.  Rather like if you want to make an appointment with faculty and staff, like 
they’re busy 24/7.  So, it’s really great that they had – you guys have two weeks 
off or— So my overall experience was extremely positive. And it was definitely a 
great experience – like a great networking opportunity for the students to get to 
know each other before coming here.  So then I found out that a lot of students 
from the Preview, who met at the Preview, they made travel arrangements to 
Philadelphia, which made students’ life really easier.  Yeah.   
 
Christina also received much help in arranging her arrival to the United States by 
connecting with Drexel students whom she had met during the Drexel Preview.  
Oh, yeah.  I remember that.  Yeah.  I remember the second day, the one is pretty 
good.  And then we just sit together and talk with each other.  And yeah, that’s 
pretty good because there’s only students and then listen to some speech, and we 
can know each other before we come here.  And we even have some little group 
to book the same days, the airplane tickets, and we came here and it’s kind of 
better for our family, or our parents, who feel like it will be safer for them to go 
there individually.   
 
Participants explained that the Drexel Preview helped them make the important 
connections with students, faculty, and staff and how this connection alleviated some of 
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their initial concerns.  Participants also explained that through the Drexel Preview, they 
were able to gain better understanding of Drexel’s academic systems. 
Provided better understanding of Drexel’s academic system.  The participants 
indicated that by attending the Drexel Preview, they were able to get a better 
understanding of the Drexel’s academic system and no longer needed to solely rely on the 
impression they had received from American television shows and movies on United 
States higher education.  According to Mary, she was able to confirm through the Drexel 
Preview that professors in the United States do not reject students’ comments. 
And I think it’s really interesting to show like how – because in that lecture, it’s 
short, but it’s really representing because whatever we say is different and from 
multiple end goal, but she doesn’t like reject you or comment on your, you know, 
your point.  She just like says a good point is – it shows enough thinking.  But I 
kind of don’t quite understand why we are having that lecture.   
 
Tom was also able to confirm through the Drexel Preview that classes at Drexel 
are much more liberal and relaxed compared to the higher education system in China.  
“Yeah.  It’s, I don’t know, it’s a very interesting class, you know.  It’s very liberal, in my 
opinion.  But, yeah.  Yeah.”    
Sherry was appreciative to have a better understanding of Drexel’s academic 
system by attending the Drexel Preview.  She mentioned she was able to learn that United 
States higher education system encourages group discussion, which was in line with her 
impressions of the United States higher education system prior to arrival in the United 
States.  
Yeah, I think the most clear part for me is the second day, the class – the 
professor just divided us into groups and like we could have just have group 
discussion and then just talk about – we start a very short lecture there and then 
that just gave us a kind of experience, you know, about how American, just the 
classes will be, will like.  And that’s great for me to just to, you know, just ahead 
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of time to experience a class circumstance.  Yeah. Great.  My experience with 
them.  Yeah, I talked to them and mostly about the academic part.  And they gave 
me some details about – more details about that.  And it just help a lot – helps a 
lot.   
 
In addition to receiving information about Drexel’s academic system during the 
Drexel Preview, participants indicated that through participating in the Drexel Preview, 
they received information and an introduction to Drexel’s campus life and student service 
resources.  
Provided an introduction to Drexel’s campus life and student service 
resources.  In addition to making connections with Drexel’s students, faculty, and staff 
and receiving a better understanding of Drexel’s academic systems, participants were also 
informed about Drexel’s campus life and student service resources before arriving in the 
United States.  Will indicated that during the Drexel Preview, he learned much about 
campus life and resources for students, such as dormitory conditions. 
Yeah, I think it’s helpful because I attend the Drexel Preview and I know a lot 
about Drexel and also at that Preview the professors talk a lot about life, and 
campus life, and maybe the major things when I arrive in the US and how to go to 
the university and what is the dorm, and I think it’s helpful.  
 
Sarah was happy because the Drexel Preview also provided her parents with what 
Drexel’s campus life and student service resources are like, particularly because her 
parents were not able to visit her during her first year at Drexel.  
Yeah, it is.  It kind of gives us and the parents the image of how Drexel is like.  
And like parents thought that the preview was good because they can’t come to 
U.S. to visit, but they kind of know how Drexel would be like and the professors 
be like.  Yeah.   
 
During the one-on-one semi-structured interviews, participants were asked a set 
of interview questions that resulted in findings for their preference for the United States 
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higher education system, their impression of the United States higher education system, 
their initial concerns prior to attending the Drexel Preview, their experiences during the 
Drexel Preview, and finally, what their experiences were like once they arrived in the 
United States and at Drexel University.  Participants indicated a few initial adjustment 
struggles after arriving in the United States 
Initial Adjustment Struggles After Arriving in the United States 
The participants were asked what adjustment struggles, if any, they faced once 
they arrived in the United States.  The major struggles encountered after arrival in the 
United States were: (a) language difficulty, (b) unfamiliarity with American teaching 
methods, (c) roommate conflicts, (d) loneliness and making friends with domestic 
students, and (e) difference in food. 
Language difficulty.  Once the participants arrived in the United States, their 
English language proficiency was put to the test in classroom as well as in everyday life 
situations.  All the participants (100%) answered that their initial struggles were due to 
language difficulty.  Samantha was struggling with language despite the fact that she 
began in an international high school in China and finished her high school in the United 
States. 
First is the language.  Even though I was in the international school, the teacher 
we always had like was able to speak Chinese.  And I know that that’s not going 
to happen in my Catholic school.  Also, my Catholic school doesn’t have any 
international students.  I was the only one for first year.  Yeah, and then that was 
the first concern – also my mom’s concern too.  For language?  It was just – I was 
a little bit panic, but it shouldn’t be that bad because I took all the language exam 
before I came here and I like had a decent score that I was just like a little bit 
scared of my speaking, and stuff like that.   
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Jessica explained in detail how she had difficulty with the language during her 
first term at Drexel in the classrooms.  
Yeah, because you know, it was only the IBT told me that kind of levels English, 
I’m not sure I really can handle like to understand all the professors has said or 
my roommates said or any other things like go to somewhere, even just read the 
menu, you know, it’s really difficult.  Like the first two quarters, I – seriously, I 
never really understand, sometimes, not really understand what the professor is 
talking about.  I cannot follow them at all.  And I can – found that the American 
student beside me, they just read in the really high speed.  But for me, I need to 
read it one word by one word.  It was even with dictionary, and even with 
dictionary I don’t know the exact meaning of the whole sentence because there is 
not any other article, it’s kind of, it’s philosophy, yeah, it’s you know—yeah.  So 
that’s kind of.  And I think, maybe only language, others are good. I had a 
Russian professor, it’s hard to understand her.  And I have to just, I guess, is 
staring at her mouth, and I can know what she is talking about.  You know with 
that I still cannot just follow a little because you know like English, compare 
English and Chinese are different.   
 
Sherry also explained that her language difficulty became very apparent when she had to 
interact with her professors in the classroom. 
The language, you know.  Because even though now there is still some trouble, 
but much less, you know, now, in just communicating with others, yeah.  And if 
we just come here, we need to, how does that – getting used to speaking and just 
using English, every day instead of our mother language, yeah, so . . . And even in 
the class, we need to communicate with the professor using English.  So, that’s 
the biggest challenge, I think.   
 
Jamie, due to language difficulty, had to pay for a medical shot she received from 
the health center once she arrived in the United States.  Typically, this shot is included in 
the health insurance plan she had purchased through Drexel. 
Because I had a really hard time when I just came here.  I like one month I had to 
force myself to talk to them more, to figure out things.  Also, the health center.  
The health center.  I went there like 10 times to get a shot – only one vaccine.  
And I had to pay it myself because of the language barrier.  I had a really hard 
time to talk to them, really. 
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Karen expressed that her difficulty with the language came from not 
understanding some of the “slangs” used by Americans.  
I wish I would have learned more slangs in terms of language because Americans 
use lots of slangs.  Sometimes without having that prior cultural experience here, 
it’s really hard to understand.  Like what do you mean by that?  Yeah, then I 
constantly – I would just ask them to find the answers, yeah.  Then I wish I 
learned more about how – how like the education system was like in American 
universities, specifically.  That it goes by really fast, especially Drexel.  Because 
in China, it’s really low, and you don’t – if you don’t go to class, that’s fine.   
 
Academic adjustment did not end with the language difficulty; the unfamiliarity with the 
American teaching methods contributed to their academic struggles.  
Unfamiliarity with American teaching methods.  In addition to mentioning the 
language difficulty, participants expressed their frustration due to the lack of familiarity 
with American teaching methods.  For Terri, her difficulty with the American teaching 
methods mostly stemmed from a lack of understanding of how group projects worked 
and what her roles were in the group projects.  
Yeah, I think group projects.  Oh, no, I naturally just, maybe – let me think.  I 
think my group mates, especially the first quarters, they are – they are really nice, 
so I think that’s probably one reason.  And at first, I was just thinking like 
everyone to just draw together or just allocate different things to different person, 
and I was just always awaiting someone to tell me to do this.  But as the time goes 
on and in my later, those group project experience, I think, I will also be involved 
in allocating things and I was, at first, I was awaiting others, like we should do 
this and we will get this done like next week.  But now I would just get stuff first, 
get a better like understanding of the project, and better control of the project, and 
that makes it much more easier.   
 
For Holly, difficulty with American teaching methods were a due to a lack of time 
and how fast paced the Drexel quarter system runs.  Her difficulty mostly came from the 
short quarter systems (10 weeks of learning time in each term) and her lack of 
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understanding around completing her homework assignments on online learning 
systems such as “Blackboard Learn.” 
Um, I don’t know, like Drexel was like all the time is pretty like squeeze the time 
together.  And like I really remember that in the first week, there was a homework 
online.  But like he has all the address, give you the homework, so I don’t they’re 
online.  I almost need them, so that’s like, I probably want to tell everyone, 
there’s a homework online.  And other things, I think they’re fine, yeah.   
 
Joy indicated that her difficulty was around not knowing how to communicate 
with her professors or how to ask them questions in regard to the class materials and 
assignments. 
Mm, I think like the, when I take out of my classes, I think, like I don’t know how 
to, how to say, how to communicate with my professors, yeah, in a good way. 
Mm, I think like the, when I take out of my classes, I think, like I don’t know how 
to, how to say, how to communicate with my professors, yeah, in a good way. Just 
like if I miss some questions, I emailed them.  Because I am not good at to 
communicate face-to-face, yeah, so I think email is the good way, yeah. 
 
In addition to difficulty with the language and the American teaching methods, 
participants indicated they had struggles with cultural adjustments such as roommate 
conflicts, loneliness that stemmed from a failure to connect with domestic students, and 
struggles with the difference in food and dining experiences in the United States. 
Roommate conflicts.  Participants also identified struggles they were facing 
socially, especially around living conditions such as roommate conflicts.  According to 
Christina, although her roommate was nice, she still struggled with communicating with 
her, and this made it difficult for her to live with her roommate.  
Frustrated – let me see.  Maybe just sometimes I don’t know how to talk with 
people.  Yeah.  And then like my roommate was nice, yeah, and her family are 
nice too. I don’t know, that’s American is friendly, I guess, yeah.  
Part of her struggle with her roommate was also because she has a perception that 
Americans want their private space, and this made it difficult for her to connect with her 
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roommate.  “I think most Americans care about their private room or private space, so 
yeah.” 
Mary actually went through a roommate conflict during her first term at Drexel 
and recommended that Drexel implement a better system in selecting a roommate pre-
arrival to the United States in order to avoid potential conflicts in the future for 
prospective students. 
Okay.  I don’t think it’s like – it can help a lot or the thing is just generally how 
school are like or – like, first I change my room for my freshman year because I 
didn’t really get along with my roommate, and so, but I changed to another room 
and it went pretty well later.  But . . . yeah, and I choose my first roommate 
through the self-selective system.  Yeah.  I think that might be something you 
guys can improve.  Maybe add some more questions and, yes, so you can get to 
know the people like temperature, like how you like go to sleep or something.  Or 
just, yeah, and maybe more time to decide because a lot of students didn’t know 
they were going to Drexel until sometime – they might miss that deadline for – 
right, and so.  
 
Loneliness and making friends with domestic students.  Many participants 
struggled to make friends with domestic students, especially when all the onboarding 
programs before classes came to an end.  This was the case for Karen. 
I feel like it was just a little hard to adjust because after the orientation, everyone 
just started doing their own thing and going to their own classes.  So, personally, I 
felt kind of left out because all my friends, who I met during the orientation, they 
were busy with their own agenda, so I was left very lonely. 
 
For Samantha, it was hard for her to connect with domestic friends because her 
international friends refused to get out of their comfort zone and make friends with 
domestic friends.  She had to force herself to make friends with domestic students, which 
was not easy, because she felt alone in the process, as she had to leave her Chinese 
friends behind.  
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First time it was pretty tough for me because I had to really struggle with my 
whole friend group issue.  Yeah, because my roommate is like, even though she 
went to a Philadelphia high school for like two years, but she likes to like make 
friends with international students.  And I just can’t get along – I don’t know why.  
Like I try to play with them, and they don’t want to play with me anymore.  And 
then like I kind of like I made other friends, which is my roommates right now.  
Yeah, and I get along with their group and right now I’m fine. But that was just 
the fall term was a little struggle.   
 
Mary agreed with Samantha that international students tend to stick together and 
are afraid to get out of their comfort zones to take the risk and make friends with 
domestic students; therefore, she had struggles similar to those of Samantha.  
But always like it’s more easier to stay friends and stay close with Chinese people, 
like students, right.  But I mean, I wanted to make friends with American students, 
but sometimes it’s just like, like it’s really different – China and America, and we 
have totally different background and it’s really hard to like just match and hang 
out together and totally understand each other.  Yeah.   
 
Other participants, like Karen, did not even attempt making friends with domestic 
students during the first term because they were consumed with concerns around failures 
and potential loneliness in case they failed in their efforts.  
The first is the distance that I am getting so far away from my home.  And I am 
considering like just I won’t – homesick or something like that.  And second is 
my – can I fit into the U.S. systems?  Like the education systems.  And third is 
like the relationship with my friends, or like the friends here, can I get into the – 
any of the group, like the peer group, or something like that.   
 
Difference in food.  Positive food and dining experiences can provide comfort 
and a feeling of being home.  However, according to the participants, many of them 
struggled to adjust to the difference in the food and dining experiences.  In the case of 
Will, food is very important and his experience with campus dining during the first term 
was very unpleasant, even to the point where he decided never to return to using campus 
dining services.  
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Yeah.  So, just I had talked about some staffs in the dining hall or some dorms, 
maybe they say something, is not – I think, it feels not really helpful and they’re 
not very friendly. It’s in the Hans Hall, their face looks really – not really friendly. 
I had never been to the Hans Hall start the second year.   
 
Mary also struggled with food and dining experiences.  Her experience was not 
due to the unfriendly staff in the dining hall but more because the food was neither 
tasteful nor enjoyable for her.  
Drexel has a great cafeteria, but it’s kind of too tedious for eating there every day, 
you know.  So, we are kind of – I mean, there is food truck and you can – we can 
cook by ourselves, but it’s still kind of a concern because I go out, like, I go out 
for food here is different than China. 
 
Participants were asked what means were used, if any, to overcome some of the 
struggles mentioned above.  Most of the participants indicated they needed to overcome 
their fears of getting out of their comfort zone. 
Means Used to Overcome Initial Adjustment Struggles 
Participants of this study stated that to overcome or alleviate some of the initial 
adjustment struggles they experienced during their first term at Drexel, they pushed 
themselves to do the following: (a) not be afraid to get out of their comfort zone and 
make connections and (b) join social media and co-curricular programs. 
Do not be afraid to get out of the comfort zone and make connections.  
Participants expressed that it is very important for international students, especially those 
who are from China, to get in the habit of forcing themselves to get out of their comfort 
zone.  They expressed that this is the only way they will make friends with domestic 
students, learn the language, and adjust to the culture.  According to Samantha, it is a 
waste of time to not get involved and try new things while studying abroad.  
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I think if you are already here, like study abroad, you should be like get 
involved with the cultural, like, and at least eat some like American food.  Not 
like going to Chinatown every single day.  Yeah, yeah.  Also, like talk to new 
friends, you don’t have to be stuck with the Asian group, stuff like that.   
 
Holly expressed that it was helpful for her to understand when connecting with 
domestic friends that, although she may appear foreign to domestic students, it is the 
same situation for her.  In other words, her domestic friends appear foreign to her; 
therefore, one side had to get out of his or her comfort zone to make friends with one 
other.  
Yeah.  But like, I sometimes like it will be more hard to make friends with them, 
like local people.  Maybe like for me, they are foreigners, but I am the foreigner 
for them.  And like all of my friends I made in like freshmen year, and my 
roommates, they don’t go to Drexel, so I’m like, that’s kind of like a pity though. 
Maybe like take care of yourself and make more friends.  You really need to get 
out of your comfort zone.  That’s like the only way like you can feel like 
comfortable.   
 
Karen stated that it is unfortunate that some international students still continue to 
stay within their comfort zone and stay connected only to other international students.  
However, she believes what helped her adjust was getting out of her comfort zone and 
making friends with domestic students in order to learn the culture of the United States.  
They just to be with the people who are from China all the time, and you can’t 
make them do other stuff, you know.  Which it’s a little unfortunate, but I would 
definitely encourage anyone to just get out there and to expose themselves to the 
American culture as much as possible.  Yeah.   
 
Christina noted that to improve her language skills, she had to force herself to get 
out and make connections with domestic students.  She stated that although it may be 
difficult at first, having to speak English most of the day is the only way to improve 
language proficiency.  
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Like sometimes I need to just push myself to do some things.  Because 
sometimes if you listen to a whole day’s English, you will feel tired.  But yeah, I 
just think there’s time.  You need time to prepare.  Yeah.  If you don’t talk with 
Americans, then you will never just get your English be better.  Because I know 
one of – a friend from my friend, and she just – I don’t know how to say, she is 
really nervous to speak English at all. Like Americans always want to just correct 
your grammar like that.  And every time I say something wrong, they will say if 
you mean blah, blah, blah, and I say, oh, yeah, that – that’s what I mean.  Then I 
will just kind of try to remember what they say then just kind of if I say that kind 
of thing next time, I will try to say in the right way.  So, yeah.  Any other 
guideline.  
 
Tom explained an interesting way of coping with the difficulty of making 
connections with domestic students.  He explained that, because it may be too difficult to 
make connections with Caucasian domestic students, he tried connecting with Asian 
Americans who were born in the United States but still had some basic understanding of 
the East Asian culture. 
Because I know there are still some like second-year Chinese students like it’s 
really bad at English because they didn’t really, you know, have the environment.  
But, I mean, it’s definitely like a lot more comfortable living with some other 
Chinese student, you know, or – probably I wouldn’t say like just regular 
American people.  Like probably like Asian-born Americans, like ABCs, like they 
worked really well with most of the Chinese students, sometimes.  Yeah.   
 
To overcome some of the academic and cultural difficulties mentioned above, 
participants explained that they first and foremost needed to overcome their fear of 
getting out of their comfort zone and make connections.  To make connections, 
participants indicated they needed to use campus resources such as joining social media 
and co-curricular programs. 
Join social media and co-curricular programs.  Jamie was informed by the 
University “Peer Leaders,” a group of upper classmen who work to help new freshmen 
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adjust academically at Drexel, that by joining social media, Jamie could connect with 
more people from her class.  Jamie found this advice very helpful.  
Oh, I couldn’t understand what professors say in class.  Also, like for my 
Business 101 class, the professor, she is really nice, but like she talks a little bit 
too fast for me.  Because that is my first class.  And then I have to read like 30 or 
40 pages, textbook, every week.  That is a lot of – that is too time consuming for 
me because I have lots of like words I don’t understand.  So I have to look them 
up.  I think there is a class, like [unintelligible] 101 that is really helpful.  That 
professor, he helped me a lot because I met several of the peer leaders, and then I 
add them on Facebook and then like they told me like how to join the student 
organizations, or something.  Oh, also for the Preview, I think it would be better if 
you mention more the student organizations.  Because I think that is a really good 
way for students to like get along with Americans.   
 
Samantha also indicated that she was able to adjust academically by joining social media, 
as many of her classmates had already joined social media and it was an easy way for her 
to connect with them. 
And maybe like connect with some like people in your major before I had – 
because our like University 101 class and the Business 101, 102, including like 
the whole accounting and economic class, everyone was like sort of just placed 
together.  And like they – I had to like, I would say our Facebook was done like in 
group, like a group, like a group chat – they already know that ahead.  So, it was a 
kind of already talked over this somewhere.   
 
 Participants mentioned that one of the ways to get out of their comfort zone is by 
utilizing campus resources, which include opportunities to join student organizations and 
participate in co-curricular programs.  Karen mentioned that for her, joining a program 
such as “Pen Pal Program,” a mentor-mentee program administered by International 
Students and Scholars Services, helped her make connections with domestic students and 
in general.  She was a mentor for this “Pen Pal Program.” 
Well, I would do what I did during this summer from the Pen Pal Mentorship 
program.  I would just if they are in China, and I am here, I would send them 
emails about introducing Philly, Drexel, just the basic things – the basic resources.  
And I would encourage them to ask questions and just – and I would definitely 
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suggest them a couple Chinese organizations when the Chinese students like to 
bond, but I would definitely encourage him or her to get out of their comfort zone. 
 
Karen also found other resources, such as tutoring services, very helpful to her academic 
adjustment to Drexel: “Like the tutoring services that Drexel provided us.  Yeah, it’s 
really helpful.” 
Like Karen, Jamie indicated that the most important aspect of adjusting to the 
struggles is sincerely getting out of the comfort zone and being comfortable with 
embarrassing yourself in the process, as indicated from previous participants.  
Just don’t afraid of embarrass yourself.  Because I remember, there was one day; I 
was like really frustrated because, Americans, they don’t come to you, talk to you 
first, I feel like.  And then, I just, I was walking on the street, and then I saw two 
girls, they were talking about something I was interested in one of my classes.  
And then I just like came – went to them and then I introduced myself and talked 
to them.  Just force yourself to talk.  Also, draw like – there is a student 
organization called “Words Speak Freely”, as a Drexel student.  And then I met a 
guy there, like he is really nice.  He helped me to – with my papers, he helped me 
with English papers.  And also teach me how to play like the American games, 
like the cards or something.   
 
Summary of Findings 
The six major themes that were developed from this study are: (a) prefers united 
states higher education, (b) impression of United States higher education, (c) initial 
concerns before attending the Drexel Preview, (d) the Drexel Preview was helpful, (e) 
initial adjustment struggles after arriving in the United States, and (f) means used to 
overcome initial adjustment struggles.  
Chinese international students and their parents wished to explore the world 
outside of China by pursing studying abroad in the United States.  They also believed the 
United States higher education system was better than the Chinese higher education 
system and these are the main reasons for wanting to study abroad in the United States.  
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Before attending the Drexel Preview, Chinese international students had an impression 
that the United States higher education system is open-minded, easy, and encourages 
discussion in the classroom and a social life outside of the classroom.  These impressions 
stemmed from American television shows and movies they watched prior to coming to 
the United States.  Participants indicated that, despite their preference and impression of 
the United States higher education system, they still had various initial concerns before 
attending the Drexel Preview, which were mostly around obtaining the I-20 and F-1 visa, 
dormitory conditions and preparations, cultural adjustment, and safety issues in the city 
of Philadelphia.   
Chinese international students explained that the Drexel Preview was helpful as 
the program provided them with connections and an understanding of academic systems, 
campus life, and student service resources.  By attending the Drexel Preview, they were 
able to make critical connections with students, faculty, and professional staff, which 
made some of initial challenges a bit easier to handle.  However, once Chinese 
international students arrived in the United States, they were still faced with struggles, 
which were mainly due to language difficulty, unfamiliarity with the American teaching 
methods, roommate conflicts, loneliness, and a failure to make friends with domestic 
students as well as differences in the food.  Since Chinese international students have a 
strong motivation to be academically successful, they found ways to overcome their 
initial struggles.  To overcome some of the challenges, Chinese international students 
attempted various strategies, such as not being afraid to get out of their comfort zone and 
joining social media and co-curricular programs.  
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Results and Interpretations 
From the findings mentioned above, four key results and interpretations of 
Chinese international students’ lived experiences pre- and post-attendance at the Drexel 
Preview are presented as follows: (a) Chinese international students’ understanding and 
expectations of United States culture and higher education system prior to attending the 
Drexel Preview, (b) Chinese international students’ initial concerns prior to attending the 
Drexel Preview, (c) experiences of Chinese international students’ participation in the 
Drexel Preview, and (d) Chinese international students’ cultural and academic adjustment 
during the first year at Drexel University 
Result One: Chinese international students’ understanding and expectations of 
United States culture and higher education system prior to attending the Drexel 
Preview  
 
Prior to attending the Drexel Preview, participants preferred to study in the United 
States not only because they preferred United States higher education over Chinese 
higher education, but also because their parents preferred them to study abroad to explore 
the world outside China.  Chinese international students are taught from a very young age 
that one of the key elements to a successful life is to have accomplished the completion 
of a successful academic journey.  Aldwin and Greenberger (1987) explained, “Chinese 
culture has gained worldwide recognition for the pursuit of Chinese International Student 
Academic Achievement of their young” (p. 789).  Yan and Berliner (2009a) also agreed 
that traditional Chinese culture places well-educated scholars in the highest social rank.  
“Chinese international student academic achievement is also an honor to the family. 
Dedication to scholarship becomes not only personal goal but also a culture goal for 
Chinese international students” (Yan & Berliner, 2009a, p. 799).  
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Many of the participants believed that United States higher education was 
better than Chinese higher education, but more importantly, they believed that United 
States is known for their quality of education and has the best education in the world.  
The strong preference for United States higher education, according to the participants, 
aligns with their strong motivation to succeed academically and their belief that the 
United States has the best education in the world. 
Before the Drexel Preview, participants had an impression that the United States 
higher education system is generally open-minded, easier than Chinese higher education, 
encourages discussion and freedom of speech during class, and encourages a social life 
and festivities, such as social events during and after school.  The Chinese education 
system is fundamentally different from the United States education system due to many 
factors, but mainly because of the difference in the teaching methods.  Chinese 
international students are accustomed to a different type of education system.  In China, 
learning is mostly delivered through a method of lecture and memorization, which is 
drastically different from the higher education system of the United States.  Doyle (2005) 
explained: 
The elements of preferred cultural learning style for Chinese students are that the 
dictation gives the correct model/answers. Students have time to memorize it 
before having to repeat it. Students are listening to the teacher (teacher-centred in 
Chinese terms, activity-centred in western terms). Chorus work is used which is a 
familiar learning technique and finally, students are taught a new skill, which 
increases their vocabulary, and focuses on the target language—using a 
monolingual dictionary. (p. 7) 
 
It is also important to mention that the difference in education systems between 
China and the United States mostly stems from a difference in their cultural roots and 
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government system, which ultimately influences the education system in China.  
Conrad and Coleman (2011) explained: 
A stark difference between Chinese students and those of Western universities is 
often the fact that central to the Chinese view of government seems to be notion 
that centralized government is always better than any kind of decentralized 
systems, such as federal system in the United States. (p. 11) 
 
Many of the participants mentioned that their impression of the United States 
higher education system is one of open-mindedness and a system that encourages 
discussion and freedom of speech in the classroom.  In reviewing the commentaries from 
the participants, the open-mindedness stems from the freedom to speak whenever they 
chose.  This is primarily because, as mentioned above, Chinese international students are 
not accustomed to speaking up during class, especially because they view speaking up 
during class as disrespectful to the professor.  Clarke (2009) found that Chinese 
international students look to their professors in the United States to model this unequal 
student professor relationship.  Clarke argued, “it would not be appropriate therefore for 
students to appear to be more knowledgeable than teachers by constructing knowledge 
collaboratively or to put the teachers’ knowledge into question” (p. 6). 
The impressions participants had regarding encouragement for a social life and 
festivities mostly came from the American television shows and movies they had 
watched before coming to the United States.  Although in China there are co-curricular 
and social activities, concepts such as Greek life are very foreign to them.  As explained 
by Yan and Berliner (2009), Chinese international students are “fundamentally different 
in language, culture, social structure, and political ideology and coming from a country 
that was isolated from the rest of the world for almost a quarter of a century” (p. 4).  
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Given that China has been separated from the international exchange for almost a 
quarter of a century, it is not surprising that Chinese international students will take 
impressions of the United States higher education system from American television 
shows and movies as more factual than fictional.  Chinese international student 
preference and impressions stem from American television shows and movies; therefore, 
they had various initial concerns prior to attending the Drexel Preview. 
Results Two: Chinese international students’ initial concerns prior to attending the 
Drexel Preview 
 
Prior to attending the Drexel Preview, participants had initial concerns around 
how to properly obtain their I-20 and F-1 visa, not knowing what to expect of dormitory 
conditions, what to bring the United States and the campus from back home, and 
potential cultural adjustments.  Additionally, their parents were very concerned about 
safety in the City of Philadelphia.  
International students must go through another layer of federal requirements, such 
as obtaining an I-20 and F-1 visa, in addition to the normal admission process to study in 
the United States.  They must obtain an I-20, which allows them to make an appointment 
at the US embassy for their F-1 visa interview.  Since this immigration process can be 
very complex and time consuming, participants indicated they were very concerned about 
making sure they obtained the I-20 and F-1 visa in time for the first day of school. 
According to the participants, they did not receive sufficient information about the 
dormitory conditions and what they needed to prepare for life in the dorms at Drexel 
prior to attending the Drexel Preview.  Given that they had never lived in a dorm before 
or with another person, participants were especially nervous that they would not have 
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essential items such as a pillow, bed sheets, and basic necessities when they arrived in 
the United States.  In addition to the concerns around dorm conditions and preparation for 
the dorm life, participants and their parents were concerned about the safety in the city of 
Philadelphia.  Participants indicated they did not receive much information about safety 
in the city of Philadelphia.  The participants themselves and their parents wanted to know 
how to prepare for such a lifestyle in the city of Philadelphia, especially to reduce the risk 
of a robbery.  
All the abovementioned concerns are typically addressed during new student 
orientation programs, which are developed by an institution prior to or post-arrival on 
campus.  Therefore, according to Boening and Miller (2005) orientation programs are 
imperative for assisting students for arrival and cultural and academic adjustment during 
their first year at a college. 
New student orientation programs are designed to ease the transition of new 
students into their collegiate environments. As diverse enrollments have increased 
throughout higher education, new student orientation programs have been 
identified as a key tool for establishing levels of expectation and performance, 
including the promotion of diversity issues. (p. 41) 
 
In addition to providing an orientation program that alleviates general concerns 
for new students, it is important to create programs within the orientation programs that 
address specific cultural matters that could mitigate potential issues and complications 
international students may encounter prior to and upon arrival in the United States.  
According to Wei et al. (2007), professionals in higher education institutions can develop 
programs that meet culturally sensitive needs such as concerns around obtaining non-
immigrant visas and potential dormitory conflicts with a domestic student.  
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Thus, student service professionals can conduct culturally sensitive outreach 
programs to let the students know of available resources to normalize their 
experiences (e.g., a panel of international students or alumni to share their 
adjustment stories). Being successful in academics and in one’s future career are 
two important goals for international students studying in the United States. (p. 
393)  
 
To find out what Chinese international students experiences were during the 
Drexel Preview, a set of interview questions was asked and the findings point to a result 
that the Drexel Preview was helpful by alleviating some of the international students’ 
concerns they had prior to attending the pre-departure orientation. 
Results Three: Experiences of Chinese international student’s participation of the 
Drexel Preview 
 
Participants explained that attending the Drexel Preview was very helpful for 
making connections with Drexel students, faculty, and staff.  As mentioned by Boening 
and Miller (2005), “new student orientation programs are such powerful tools that can 
help students develop cognitively, academically and socially” (p. 44).  The connections 
helped the Chinese international students feel connected and safer while traveling across 
the globe, as they were able to arrange travels with other students they had met at the 
Drexel Preview.  Participants also felt very appreciative and grateful for meeting faculty 
and staff, as they know how busy faculty and staff of a large university can be during 
certain times of the year.  
The connections Chinese international students made at Drexel Preview were 
especially critical as mentioned in previous chapters.  Chinese international students have 
a harder time connecting with domestic students, faculty, and staff, as they come from a 
country that is fundamentally different from United States.  According to Yan and 
Berliner (2009a): 
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research indicated that international students who come from non-European 
backgrounds, the Third-World countries and/or Eastern countries tended to suffer 
more stress in adjusting to American campus life. China is all of the three: a non-
European, Third-World country and Eastern country. (p. 181) 
 
Although they understand they may not know the faculty and staff from the 
Drexel Preview very well, the fact that they can place a face to a name and say hello from 
time to time made them feel connected to the University.  In addition to the connections 
they made, the Drexel Preview provided a better understanding of Drexel’s academic 
system and gave them an introduction to campus life and student service resources, which 
helped them prepare for their arrival in the United States.  The importance of engagement 
for various populations of students, especially students for which engagement is difficult, 
was also mentioned by Harper and Quaye (2008). 
We are persuaded by a large volume of empirical evidence that confirms that 
strategizing ways to increase the engagement of various student populations, 
especially those for whom engagement is known to be problematic, is a 
worthwhile endeavor. The gains and outcomes are too robust to leave to chance, 
and social justice is unlikely to ensure if some students come to enjoy the 
beneficial byproducts of engagement but others do not. (p. 3) 
 
Some of the initial concerns participants mentioned they had prior to attending the 
Drexel Preview were mitigated by attending the Drexel Preview.  Participants stated that 
they were able to ask many questions such as how to obtain an I-20 and F-1 visa, what to 
bring for their dorms, potential cultural adjustments, and about the safety concerns in 
Philadelphia.  However, the Drexel Preview did not prevent participants from 
experiencing potential cultural and academic adjustments during their first year at Drexel 
University. 
Result Four: Chinese international students’ adjustment for cultural and academic 
achievements  
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Once the participants attended the Drexel Preview and had arrived in the 
United States, the participants encountered some initial adjustment struggles.  The major 
initial adjustments were language difficulty and unfamiliarity with American teaching 
methods, a critical factor contributing to their academic struggles.  Chinese international 
students explained that once they were able to identify their academic struggles, they also 
struggled with campus life, which included dealing with roommate conflicts, loneliness 
they encountered by not being able to connect with domestic students, and adjustment 
issues with the different food and dining experiences.  The abovementioned difficulties 
were also discussed in various research studies including Erichsen’s (2011).  
language difficulties, culture shock, cultural distance, length of stay, lack of 
clarity in instruction and expectations, participation (or lack of) in the classroom 
environment, orientation and guidance, study habits and learning approaches, 
isolation, amount of contact with nationals, gender, age, financial stability, 
purpose of sojourn, receptivity of host culture and new ideas, past learning 
experiences, prior travel experience, and available support structures. (p. 110) 
 
Although Chinese international students take TOFEL and significantly prepare for 
their arrival in the United States by practicing the English language programs in China 
and by utilizing agencies that assist with exams such as TOFEL, most of them indicated 
that the communication style, accent, and understanding idioms and slangs were very 
difficult for them.  This is because, as mentioned by Kim (2006), while they had the 
impression that the American teaching method encourages open-mindedness and freedom 
of speech, the participants were not prepared or did not have the proper study skill to 
succeed academically due to language difficulty and American teaching methods.  
As noted by Hung and Hyun (2009), Chinese international students do not fully 
understand what it means to be proficient in the English language and have an 
  
86 
assumption that if they have scored high on the TOFEL examination, they will not 
have any issues with the language once they arrive in the United States.   
The contextual affordance of sociocultural or academic artifact (both symbolic 
and physical tools) is available, but the usefulness of the affordance is dependence 
on how the organism (the language learner) perceives and acts upon the specific 
property. The knowledge of language is not a property but schematically evolves 
and improves through the epistemological experiences of using it. Importantly, 
EAISs-ESOL have less chance to learn what the cognitive, social, and linguistic 
demands are for their chosen discipline of study if the affordance of academic 
English literacy practices (e.g., dialogical exchange with the writing tutor or 
discipline-specific instructor) is never available in the disciplinary context. (pp. 
343-344) 
 
In addition to having academic difficulties, participants also indicated they had 
struggles connecting with domestic students due to language barriers, lack of 
commonality, low versus high context communication style, and finally, their fear of 
rejection.  Lack of courage to connect with domestic students soon brought loneliness, 
which negatively impacted their academic achievement.  Also, the food and dining 
experience was very impactful on the participants.  Many participants mentioned that 
they wanted to encourage new Chinese international students to learn how to cook 
authentic Chinese food from back home before coming to the United States, as even the 
China Town neighborhood in Philadelphia cannot produce authentic Chinese food.  As 
indicated by Yan and Berliner (2009b), Chinese international students tend to connect 
only with other students from China after experiencing these failures, which contributes 
to unsuccessful cultural and academic adjustments.  
Students rarely identified Americans as their primary social network. Most of 
them, however, acknowledged their tendency to withdraw from social activities 
and confine their interaction to their own community making them further 
isolated from American culture which negatively impacted their cultural 
adjustment and English language proficiency improvements. (p. 13) 
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It was pleasant to learn from the participants that to help overcome some of 
their initial struggles during their first year, they used means such as overcoming their 
fears of getting out of their comforts zone and making connections.  As Blumer (1986) 
explained, understanding reflexive phenomena is important for any individual in order to 
determine what the problem is if there are any and to attempt to alleviate the issues.  In 
the case of Chinese international students, their experience of cultural and academic 
adjustment along with an opportunity to reflect on their experiences provided time to 
discover means to mitigate their struggles.   
The essential feature of the self is that it is a reflexive phenomenon. Reflexivity 
enables humans to act toward themselves as objects, or to reflect on themselves, 
argue with themselves, evaluate themselves, and so forth. This human attribute, 
based on the social character of human language and the ability to role take, 
enables individuals to see themselves from the perspective of another and thereby 
to form a conception of themselves. (p. 53) 
 
As mentioned above, participants needed to break the mental models they had 
about enduring potential embarrassment from rejections they may encounter when 
attempting to make friends with domestic students and make connections in general.  
Participants also mentioned that to alleviate some of their struggles, they made time to 
engage in social media, which helped them connect with their fellow classmates and join 
student organizations and co-curricular programs to stay busy and connected.  
Summary 
In this chapter, six major themes with sub-findings resulting from the data 
collected from the thirteen semi-structured interviews were reviewed.  The six major 
themes and sub-findings were organized using InVivo, Initial, and Pattern coding of 117 
pages of transcripts and 89 initial codlings that were produced by the thirteen semi-
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structured one-on-one interviews.  In the analysis of the six major themes and sub-
findings, the researcher developed four key results and interpretations of the study: (a) 
Chinese international students’ understanding and expectations of United States culture 
and higher education system prior to attending the Drexel Preview, (b) Chinese 
international students’ initial concerns prior to attending the Drexel Preview, (c) 
experiences of Chinese international students’ participation in the Drexel Preview, (d) 
Chinese international students’ cultural and academic adjustment during the first year at 
Drexel University.  
Chinese international students come from a country that is fundamentally 
different than United States.  As mentioned by Yan and Berliner (2009a), Chinese 
international students are “fundamentally different in language, culture, social structure, 
and political ideology and coming from a country that was isolated from the rest of the 
world for almost a quarter of a century” (p. 4).  The findings, results, and interpretations 
from this research support this fundamental difference mentioned by Yan and Berliner 
(2009a).  Some of the fundamental differences come from a difference in language, 
American teaching methods, culture, and social skills, which aligns with Chinese 
international students’ initial concerns prior to attending the Drexel Preview and initial 
struggles post-arrival in the United States.  In this chapter, an orientation program such as 
the Drexel Preview was found to alleviate and provide assistance for the initial concerns 
and the initial struggles mentioned above.  However, participants still experienced 
various initial cultural and academic struggles; therefore, the next chapter offers 
conclusions and recommendations, as drawn from the findings and results and 
interpretations.  The recommendations can potentially help alleviate some of the initial 
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struggles Chinese international students experience during their first year at a United 
States higher education institution. 
  
  
90 
Chapter 5: Conclusions and Recommendations 
Introduction 
The purpose of this phenomenological study was to describe undergraduate 
Chinese international students’ experiences during and subsequent to participation in the 
Drexel Preview, a pre-departure orientation.  Chapter 5 offers conclusions of the study 
and recommendations for practice in the field of higher education and for further research.  
Both draw from four results identified in Chapter 4: (a) Chinese international students’ 
understanding and expectations of United States culture and higher education system 
prior to attending the Drexel Preview, (b) Chinese international students’ initial concerns 
prior to attending the Drexel Preview, (c) experiences of Chinese international students’ 
participation in the Drexel Preview, (d) Chinese international students’ cultural and 
academic adjustment during the first year at Drexel University.  Conclusions are 
presented as answers to the three research questions that shaped the study.   
Conclusions 
Research Question One: How do undergraduate Chinese international students at 
Drexel University describe their experiences with the Drexel Preview?  
 
The Drexel Preview participants described their experiences with the Drexel 
Preview as “helpful.”  During the Drexel Preview, they learned they were very privileged 
to have met Drexel faculty and staff who travelled across the globe just to help them gain 
a better understanding of Drexel.  Participants felt Drexel faculty and staff were very 
friendly and easy to approach.  These two personality traits are foreign to Chinese 
international students but contributed to a very pleasant experience for the participants.  
Through the Drexel Preview, they made connections with Drexel faculty and staff that 
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many of the participants continued to develop once they arrived in the United States.  
They also made connections with fellow Drexel Chinese international students, which 
provided an instant support system.  In addition, they were able to make travel 
arrangements prior to departing for the United States.  Just knowing they knew a few 
people with whom they could connect before, during, and after the travel made their long 
journey around the globe a bit easier. 
Participants explained that through the Drexel Preview, they were able to obtain a 
basic understanding of the United States higher education system, more specifically 
higher education at Drexel.  Participants mentioned that although they felt they would 
gain a clearer understanding of the academic expectations and culture of the United 
States higher education system once they started classes at Drexel, they felt that receiving 
an introduction through a “Mock Class” during the Drexel Preview was very helpful. 
Participants were delighted that they were able to familiarize themselves with 
learning how to locate resources around campus life and student services.  For example, 
through the Drexel Preview, many students learned that the Student Affairs division at 
Drexel organizes and monitors more than 360 student organizations that they can join.  
They also were able to identify critical student services, such as International Students 
and Scholars Services, for important information on obtaining an I-20 and F-1 visa and 
any questions in regard to their non-immigrant benefits status.  Participants mentioned 
that, although they could easily find this information online, it was more helpful to meet 
faculty and staff who were in charge of these areas, as they were able to connect the 
names of faculty and staff to faces. 
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Participants mentioned a few other comments about their experience at the 
Drexel Preview and how they believed their comments could contribute to improving the 
Pre-Departure orientation for new international students in the future.  These thoughts 
from the participants are discussed later in the recommendations section of this chapter.  
Research Question Two: How do these undergraduate Chinese international 
students describe their cultural and academic transitions to Drexel University?  
 
Participants of this study described their initial cultural and academic transition to 
Drexel University as challenging and one of isolation.  Through analysis of the data 
collected, the five major reasons identified as contributing to their cultural and academic 
struggles were: (a) language difficulty, (b) unfamiliarity with the American teaching 
methods, (c) roommate conflicts, (d) loneliness and making friends with domestic 
students, and (e) difference in food.  Despite how much Chinese international students 
prepare to enhance their English proficiency level, participants reported that the 
communication style, idioms, slangs, and understanding of the language were very 
difficult.  Difficulty with the language contributed to further complications with academic 
achievement.  Participants reported that the language difficulty was experienced all 
around, including in their interactions with faculty, domestic students, and administrative 
staff.   
During the Drexel Preview, a “Mock Class” was provided for Chinese 
international students to help them acquire a better understanding of the teaching style 
and methods of the United States higher education, specifically Drexel’s teaching 
methods.  However, participants reported that facets of the American teaching methods 
during their first year proved to be far more complex.  Participants described their 
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frustration with their unfamiliarity with American teaching methods, which resulted in 
not knowing how to respond to their classmates during a group project discussion, not 
knowing when to talk during class, difficulty utilizing online systems to complete 
assignments, compressed class schedules and assignments due to the quarter-based 
system at Drexel, and not having the basic knowledge of United States history and 
political systems.  All of these reasons contributed to the participants’ struggles with 
academic life during the first year at Drexel. 
In addition to the language difficulty and unfamiliarity with American teaching 
methods, participants described their struggles with their roommates.  Participants 
indicated that the housing assignments at Drexel did not allow them to select a roommate 
that was most compatible with them.  For example, one of the participants indicated that 
she would have preferred to have a roommate who wanted to learn foreign cultures 
instead of just rejecting the differences in cultures.  Chinese international students stated 
that they also struggled to make friends with domestic students.  They had trouble 
coming up with common ground for discussion.  They also described their frustration 
with low versus high context cues where a simple “Hello” and “Bye” do not constitute a 
friendship.  Participants explained that they were frustrated that they would remember the 
domestic students, but the domestic students could not remember them. 
Finally, their experience with the food added a final layer of struggle for the 
Chinese international students.  They described their campus dining experience as being 
horrible, and most of the Chinese international students never went back to campus 
dining due to a lack of variety in the food selection, taste, and, most importantly, 
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unfriendly staff at the campus dining.  All the areas of struggle mentioned above can 
be categorized into two areas – academic and cultural.  
Research Question Three: What have undergraduate Chinese international students 
experienced that is beneficial to them through their participation in the Drexel 
Preview? 
 
One of the major benefits Chinese international students received through 
participating in the Drexel Preview was the opportunity to make connections with Drexel 
students, faculty, and staff.  This benefit was mentioned several times throughout each of 
the interviews and from all the participants (100%).  All the participants mentioned that 
the connections they made through the Drexel Preview were very helpful to them in 
creating a support group/system.  As mentioned in Research Question 1, Chinese 
international students were able to meet other new Drexel students who provided them 
opportunities to arrange travel together.  These connections continued to grow after their 
arrival in the United States.  Although their fellow Chinese international students did not 
help them to make connections with domestic students, they at least had a few friends 
they could depend on during their times of struggle.  
Making connections with the faculty and staff remains as one of the “proudest” 
moments of their time at Drexel.  Participants felt honored and grateful to have met the 
Drexel faculty and staff who travelled far just to meet them.  This helped them associate 
faculty and staff with faces and feel more comfortable with reaching out to the faculty 
and staff in time of need.  Finally, Chinese international students were able to identify 
and locate academic, student life, and student service resources.  These resources were 
very helpful to them in locating offices when they were in need, especially during their 
initial cultural and academic struggles in their first year at Drexel. 
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Recommendations 
Drawing from the findings, results, interpretations, and conclusions of this 
research study, the following recommendations are offered and can be applied directly to 
Drexel’s current onboarding programs, such as pre-departure programs, fall orientations, 
and first-year transitional courses.  In addition to the recommendations, the researcher has 
also provided further insight into follow-up research items that could further enhance the 
onboarding programs and retention efforts for Chinese international students as well as 
for all international students.  
To alleviate some of the Chinese international students’ initial cultural and 
academic struggles mentioned in this research study, the following recommendations are 
proposed: (a) develop a comprehensive pre-departure virtual informational and cost-
efficient pre-departure orientation program internationally, (b) deliver fall orientation that 
primarily focuses on engaging students socially by providing activities and opportunities 
to make connections, and (c) provide transitional courses that enhance international and 
global competencies.  
Develop a comprehensive pre-departure virtual informational and cost-efficient pre-
departure orientation program internationally 
 
To alleviate the Chinese international students’ initial concerns before arriving in 
the United States, it is recommended that Drexel continue providing international 
students with information on how to prepare for arrival in the United States and inform 
international students of the institution’s expectations around non-immigrant compliance 
for F-1 visa, dormitory living conditions and how to prepare for a dorm life, potential 
cultural shock, and assurance around security and safety in Philadelphia.  Other 
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information pertaining to campus life; student service resources; academics; American 
teaching methods; and how to engage with domestic students, faculty, and staff should 
also be provided through virtual webcast or videos.  
The virtual webcast and videos should be easy to access and understand.  Some 
website access is blocked by the Chinese government; therefore, the administrator 
developing this web platform should be mindful of this.  Scheduled live question-and-
answer webcasts should also be taken into consideration because most of the time 
international students do not fully comprehend information by reading and listening 
because their interpretation skills are different from those of domestic students.  This 
virtual information should be developed in collaboration with various offices that touch 
the lives of international students.  The International Students and Scholars and Services 
office should continue as the lead office for this project given the nature and purpose of 
the office and the connections they have with the international students.  
Delivering a pre-departure orientation in another country can be very costly and 
require much planning and time.  Therefore, one way to plan a cost- and time-efficient 
pre-departure orientation is by connecting with Drexel international student alumni and 
international upper class students who are home during the summer.  With proper training 
and motivation, many of these students can do an excellent job hosting a half- or one-day 
pre-departure orientation internationally.  For information that students cannot answer, 
technology can be used to make faculty and staff virtually accessible for friendly meet 
and greets as well as question-and-answer sessions.  
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Deliver fall orientation that primarily focuses on engaging students socially by 
providing activities and opportunity to make connections 
 
Many institutions tend to provide critical information during the fall orientation.  
As recommended above, this information should be provided virtually during the summer 
as well.  This is a significant reason why international students struggle to make 
connections with domestic students during their first year of college.  Once the 
international students arrive on campus, the first week of their time on campus should be 
focused on engaging them socially through campus activities, co-curricular programs, 
student organizations, and campus resources such as food and dining.  This is the time to 
provide commonality among the new students, both international and domestic, who are 
looking for a “group of friends” to fit into.  All the critical and important academic, 
compliance, and administration related information can be effectively provided during 
summer both virtually and by pre-departure orientation.  
During fall orientation, the focus should be made on developing the following 
programs: (a) onboarding students to Drexel by informing them of Drexel’s vision, brand, 
and proud points; (b) providing easy access and guidance to academic, student service, 
and food and dining resources; and (c) providing fun, engaging campus life activities 
where the main focus is to make sure the new students find their “group of friends.”  
Finding a support system will help students adjust culturally and academically and 
alleviate their potential depression and anxiety that comes from a lack of connections and 
support group.  Connections they make during this time will also benefit the students in 
making sure they find resources for basic needs such as food and dining and other 
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campus resources.  This is especially important, as international students are here alone 
away from their family and friends.  
Provide transitional courses that enhance international and global competencies 
 
Chinese international students who participated in this study indicated that their 
cultural and academic struggles stemmed from difficulty with the language and an 
unfamiliarity with American teaching methods.  Their difficulty with the language and 
the unfamiliarity issue must be addressed immediately.  If not, many students will end up 
failing, transferring to another school, and in the worst-case scenario, returning to their 
home country.  These consequences are horrifying for the students and their family 
members, and also contributing to a negative reputation for the University, both 
domestically and internationally.  To address this issue, transitional courses that will 
enhance international and global competencies should be offered during the first year. 
An international competencies transitional course can teach international students 
strategies for overcoming issues they have with language and American teaching 
methods.  International students will learn communication styles, idioms, slangs, etiquette, 
and many more American ways of communicating with one another.  By learning these 
simple ways of communication, it will provide international students with more 
confidence to speak up during class, ask questions of their professors, and make 
connections with the domestic students.  Regarding American teaching methods, 
international students will learn not only American ways of learning in the higher 
education system but also Drexel’s unique academic system so they can easily navigate 
through their academic journey at Drexel.  A common misconception is that international 
students come to the United States already knowing these competencies, but that is 
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clearly not the case and this is the main reason for their academic struggles and failures.  
To deliver this course, the collaboration within colleges is critical.  The International 
Students and Scholars Services office should lead this initiative and also be involved in 
teaching these courses.  Understanding the need to teach international competencies 
requires a deep understanding of what international students are going through.  
A global competencies transitional course should be delivered to all new faculty 
and staff at Drexel.  While international students are striving to adjust to the culture and 
the academic systems at Drexel, it is critical for faculty and staff to provide an 
internationally friendly environment for the international students.  This transitional 
course is different than what is often referred to as diversity training.  The main 
difference between global competencies and diversity competencies is assimilation 
versus adaptation.  For example, “American-born Chinese” by default are going to 
attempt to assimilate to the American culture into which they were born.  However, most 
international students are on a non-immigrant visa where they do not have any intention 
of immigrating to the United States; therefore, they will attempt to adapt to the culture 
during their stay while still holding onto their Chinese identify very closely.  Thus, 
faculty and staff cannot confuse the two competencies and must identify the two different 
groups of students and learn ways to interact with these students.  
A global competency course will not only provide a safe environment for faculty 
and staff to address their frustration and experiences but will also better equip faculty and 
staff with tools and strategies for interacting with these students.  This initiative should be 
delivered by the International Students and Scholars and Services office by collaborating 
with the provost office, as well as with human resources, in order to make this course a 
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requirement for new faculty and staff members at Drexel.  If the University could 
execute these recommendations during the first year Chinese international students are at 
Drexel, it would alleviate retention issues, discussed later in the recommendations section. 
Recommendations for Further Research 
To enrich this research and provide a means to compensate for this research’s 
assumptions and limitations, recommendations for further research are proposed as 
follows: (a) follow up with the undergraduate Chinese international students who 
attended the Drexel Preview in Shanghai and Beijing in 2013 to determine the retention 
and graduation statuses, (b) identify additional support and resources for offices like that 
of International Students and Scholars Services, and (c) conduct a study of academic and 
cultural adjustment of new Chinese international students if all the recommendations 
herein have been implemented.  
Following up with the undergraduate Chinese international students who have 
attended Drexel is necessary to determine these students’ retention and graduation 
statuses.  A quantitative study will provide additional evidence as to why pre-departure 
orientation is necessary.  Identifying additional support and resources for offices like 
International Students and Scholars Services in regard to budget and manpower is critical 
because offices like International Students and Scholars Services maintain all compliance 
requirements, recruitment, onboarding, programmatic, and educational efforts in retaining 
international students.  Therefore, it is critical to ensure that offices like International 
Students and Scholars Services do not remain transactional and maintain the status quo 
due to lack of budget and manpower but transform into offices that provide leadership 
around advocating for improved cultural and academic adjustment for international 
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students as well as for educating and providing training around international and 
global competencies.  Finally, it is important to examine the experiences of new 
international students who have had the opportunity to experience the improved pre- and 
post-departure programs mentioned and recommended above to ensure that all the 
recommendations contribute to more successful cultural and academic adjustment and 
enhance retention efforts.  
Summary 
In May 2013, Drexel University formed a team to deliver an unprecedented pre-
departure orientation to the prospective Chinese international Students who were 
confirmed to enroll in September 2013 at Shanghai and Beijing, China.  This pre-
departure orientation, named the “the Drexel Preview,” was developed to increase the 
awareness of the cultural differences between the United States and China and to 
demonstrate an acknowledgment of the demands of the increasing number of 
international undergraduate and graduate international students from China.  More 
importantly, the Drexel Preview was established with the hope of slowing, and eventually 
reducing, the number of Chinese international students being placed on academic 
probation status.  In 2012-2013 alone, there was a significant increase in the number of 
Chinese international students on academic probation due to the difficulties they 
encountered with the language and the American teaching methods. 
However, little is known, in general, about how the Chinese international students 
speak of pre-departure orientations, particularly about the Drexel Preview, which 
purports to improve the students’ cultural and academic adjustment during their first year 
at the University.  Therefore, the purpose of this phenomenological study was to describe 
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undergraduate Chinese international students’ experiences during and subsequent to 
their participation in the Drexel Preview, a pre-departure orientation.  
The thirteen semi-structured one-on-one interviews were conducted and have 
produced robust and rich data that reflect the undergraduate Chinese international 
students’ experiences pre- and post-the Drexel Preview.  The nineteen guiding interview 
questions were designed to discover the undergraduate Chinese international students’ 
experiences and perceptions of the Drexel Preview, especially with respect to their 
cultural and academic perceptions, expectations, and adjustments.  The six major themes 
emerged from the data analysis by utilizing InVivo, Initial, and Pattern coding methods.  
The six major themes are: (a) prefers United States higher education, (b) impression of 
United States higher education, (c) initial concerns before pre-arrival in the United States, 
(d) the Drexel Preview was helpful, (e) initial adjustment struggles after arriving in the 
United States, and (f) means used to overcome initial adjustment struggles.  
Through analysis of the major six themes that emerged from the data collected for 
this study, the researcher developed four results and interpretations of the study: (a) 
Chinese international students’ understanding and expectations of United States culture 
and higher education system prior to attending the Drexel Preview, (b) Chinese 
international students’ initial concerns prior to attending the Drexel Preview, (c) 
experiences of Chinese international students’ participation in the Drexel Preview, and (d) 
Chinese international students’ cultural and academic adjustment during the first year at 
Drexel University. 
In reviewing the four results and interpretations, the researcher developed three 
recommendations: (a) develop a comprehensive pre-departure virtual informational and 
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cost-efficient pre-departure orientation program internationally, (b) deliver fall 
orientation that primarily focuses on engaging students socially by providing them with 
activities and opportunities to make connections, and (c) provide transitional courses that 
enhance international competencies and global competencies.  Recommendations for 
further research were also offered: (a) follow up with the undergraduate Chinese 
international students who attended the Drexel Preview in Shanghai and Beijing in 2013 
to determine their retention and graduation statuses, (b) identify additional support and 
resources for offices like International Students and Scholars Services, and (c) conduct a 
study of academic and cultural adjustment of new Chinese international students in the 
case that all the recommendations are implemented. 
Through this rigorous and challenging, yet rewarding, research, the researcher 
was able to develop a much more profound and deep understanding of the Chinese 
international students at Drexel University.  The researcher has even more empathy for 
international students’ cultural and academic adjustment than before and hopes the 
recommendations herein, including the recommendations for further research, will be 
taken into serious consideration for not only the benefit of the current and prospective 
international students’ cultural and academic success, but also for improvement of the 
reputation of the University.  
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Appendix A: Participation Letter of Invitation 
 
(date) 
Dear ____________, 
I am writing to invite you to participate in a research study on the experiences of Chinese 
international students. The purpose of this phenomenological study is to describe 
undergraduate Chinese international students’ experiences during and subsequent 
to participation in the Drexel Preview, a pre-departure orientation that you have 
attended in July 2013. This study is being conducted as part of the dissertation 
requirement for my Doctoral Degree in Educational Leadership and Management at 
Drexel University under the supervision of Dr. W. Ed Bureau, Principal Investigator and 
dissertation Supervising Professor. 
 
If you choose to participate, I request to conduct a one-to-one interview or focus group 
interview lasting anywhere between 30-90minutes (30 one-to-one interview/90 minutes 
for focus group). For the purpose of data collection, I ask that I be permitted to audio tape 
the interview and take handwritten notes through the process. In addition, the study will 
also need to review artifacts, such as your academic transcript, admission letter, 
admission application and any legal documentation such as I-20, passport, visa in order to 
confirm the international student status and the Drexel Preview registration email to 
confirm your participation to the Drexel Preview orientation.  
Participation in this study is completely voluntary. All participants will remain 
anonymous, and you are free to decide not to participate or to withdraw at any time 
without consequence. There are no known risks and/or discomforts associated with this 
study. Please keep in mind, that participation of the interview is not requirement of 
your visa obligations and that any information provided to this interview will be 
kept highly confidential. 
If you have any questions, I would be happy to talk to you in more detail. I can be 
reached 215-895-2615 at or by email at akj39@drexel.edu. You may also contact the 
Principal Investigator: Dr. W. Ed Bureau., Drexel University, School of Education, by 
phone 215-847-8183 and by email at web28@drexel.edu 
Thank you for your time. I look forward to your response. 
Sincerely, 
Angela Jeon-Huh 
Assistant Dean 
International Students and Scholars Services   
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Appendix B: Participation Consent Form 
 
Dear Prospective Participant: I am a Student enrolled in Educational Leadership and 
Management Doctoral program at Drexel University, and I invite you to participate in a 
research study that is part of my doctoral degree requirement.  The purpose of this study 
is to describe undergraduate Chinese international students’ experiences during and 
subsequent to participation in the Drexel Preview, a pre-departure orientation.  
 
Participating means joining an interview or focus group, which will be recorded. 
Although the interview length is approximately 30-90 minutes, please feel free to expand 
on the topic or talk about related ideas. If there are questions you feel you cannot answer 
or that you do not feel comfortable answering, feel free to indicate this, and I will move 
on to the next question. 
 
All information from this interview is to be used for research purposes only.  It will not 
be published.  All the information gathered will be kept confidential and will be kept in a 
locked file cabinet in my home office.  Only my professor and I will have access to this 
information.  
______________________________________________________________________ 
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Participant’s Agreement: 
 
I am aware that my participation in this interview/focus group is voluntary.  If, for any 
reason, at any time, I wish to stop the session, I may do so without having to give an 
explanation.  I understand the intent and purpose of this research. 
 
I am aware the data will be used for a qualitative research.  I have the right to review, 
comment on, and/or withdraw information prior to the submission of academic papers to 
the class course site.  The data gathered in this study are confidential and anonymous 
with respect to my personal identity unless I specify/indicate otherwise.   
 
I understand that participation of the interview is not requirement of their visa 
obligations and that any information provided to this interview will be kept highly 
confidential. 
____I grant permission for the use of this information for academic learning purposes. 
 
I grant permission to use one of the following: 
____ My first name only 
____ My full name 
____ Just a pseudonym 
 
I will be given a copy of the: 
___ Paper, ____ audiotape, ____ videotape, ____ transcribed interview,  
___ photograph(s) 
 
Additional conditions for my participation in this research are noted here: 
 
I have read the above form, and, with the understanding that I can withdraw at any time, 
and for whatever reason, I consent to participate. 
 
_____________________    ____________________ 
Participant’s signature    Date 
 
_____________________    ____________________ 
Interviewer’s signature    Date 
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Appendix C: Participation Interview Protocol 
Exploring the Influence of the Pre-Departure Orientation on the Undergraduate 
International Students’ Cultural and Academic Adjustment at Drexel University: The 
Example of Students from China 
 
Time of Interview: TBD 
Date: TBD 
Place: 3210 Chestnut Street Suite 210 or 215, Philadelphia PA 19104 
Interviewer: Angela Jeon-Huh 
Interview Participants: TBD 
Before Interview is conducted: 
• Thank the Interviewee for participating in your research and explain the purpose of 
the study 
• Inform Interviewee approximate length of interview (30-90 minutes) 
• Inform Interviewee that interview will be audio recorded 
• Inform interviewee that confidentiality is important. Remind the interviewee that he 
or she will remain anonymous. 
• Inform the interviewee that his or her participation is voluntary and he or she has the 
option to end the interview at any time and withdraw from the study. 
• Reconfirm with the interviewee that they wish to participate in the interview. 
• Clearly state that the participation of the interview is not requirement of their visa 
obligations and that any information provided to this interview will be kept highly 
confidential 
 
Interview Questions: 
1. Please introduce yourself? 
2. Where are you from? What is your ethic background? 
3. Have you attended the Drexel Preview orientation in the summer of 2013 in 
Shanghai or Beijing? 
4. What major did you apply for your admission to Drexel University? 
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5. What major are you currently pursuing now? 
6. What were you main reasons for wanting to pursue education in the United States? 
7. What was your perception of an American college before you arrived in Drexel 
University? 
8. What made you want to come to the University? 
9. What were your three main concerns about coming to United States? 
10. What did you want to learn about United States before arriving to the United 
States? 
11. What did your family want to learn about the University and United States before 
your arrival? 
12. Was the Drexel Preview orientation helpful? 
13. How would you describe your experience in participating in the Drexel Preview?  
14. What were you experiences meeting Drexel faculty and Staff at The Drexel 
Preview? 
15. What areas of the Drexel Preview would you recommend improving? 
16. Have you attended the orientation in the first term of your program (Fall 2014)? 
17. Please describe your most frustrating experience adjusting to the culture of the 
University. 
18. What did you find most helpful tip in adjusting to the culture and the American 
teaching methods? 
19. What tips and guidance would you provide to a new international student from 
China coming to Drexel University? 
 
